"The only person who is educated is the one who has learned how to learn and change." – Carl Rogers
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Welcome

Dear Reader, 

I am very happy to welcome you to the first edition of the PeaceKidz Manual, which is, in many ways, the compiled work of five groups of Conflict Management students at the Johns Hopkins School of Advanced International Studies (SAIS). Their experiences, collective results, and thoughts are meant to help you as you start your journey on the path of educating and inspiring the young people in your care to make better choices in their lives.

As an academic and professor, my work has focused primarily on thinking about the overarching theories in managing international conflicts and disputes. The work with the PeaceKidz group has helped the graduate students at SAIS understand in a more concrete and practical sense what they were learning and why it mattered. By having to distill their knowledge to teach others, they were better able to understand.

It is my hope that this manual will help you achieve the goals you’ve set for yourself as a teacher, a community leader, and a mentor. Good luck – and let us know how it goes!

With all my best,

Dr. William Zartman
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Program History

Why would a group of graduate students in International Relations at one of the nation’s pre-eminent universities want to get involved in teaching conflict management to middle school and high school students? 

This was the question we were asking ourselves as Dr. William I. Zartman called a meeting for students curious about the PeaceKidz program in the Fall of 2006. Having started the program a few years before, the professor seemed confident that we would come and be interested…we weren’t sure at all. And yet, we did show up, and subsequently organized ourselves throughout that semester around learning the material, and kept ourselves going to the point of setting up new venues for our work when the original school pulled out at the last minute. In hindsight, it is not difficult to identify the PeaceKidz program as a high-point of our graduate school experiences. 

But there were others who came years before our group. Their recollections of building a foundation for the PeaceKidz program gives us a glimpse into how it all began:

About this time we began to ponder our true identity. What name could possibly capture this essence of our group? After one late--almost delirious--night in the Nitze cafeteria tossing around names such as Conflict Management Kids or Kids Resolving Conflict, we at last decided upon “Peace Kids.” After a few minutes thought we changed the spelling to “PeaceKidz” with a “Z” in honor of Dr. Zartman.

This would prove to be only the beginning of our discussions over identity. Many sleepless nights were spent trying to find words to fit the acronym S-T-A-R in an attempt to develop our slogan – which eventually became RECOGNIZE – RESPECT –RESOLVE each word describing one of the chosen themes. Later, our last design decision would be the logo, again debated for days. Our final choice was a simple peace sign formed by a hand to serve as the program’s logo.

I suppose our predecessors and we have been motivated to a great degree over the years by an interest in operationalizing the theories and schools of thought we were learning in courses such as “International Bargaining and Negotiation,” “Post-Conflict Reconstruction”, and “The United Nations and International Security.” To another extent, we wanted to integrate more into the community we had stepped into as students in the nation’s capital. Not surprisingly, most of the participants had a strong background in community and civic service, some had minimal teaching experience, but all were imbued with a sense of wanting to make a difference in the lives of those who needed help the most - kids. 

From the first session on, we were reminded of our mission: not to eliminate conflict from the students’ lives, but to equip them with the ability to reason through and emerge intact from potential and likely conflict in the future. With that in mind, we quickly had to accept that our work would not yield immediate and tangible results; rather, our hope was to succeed in planting the seeds of conflict management mechanisms that would sprout when problem situations presented themselves in the future. As such, we realized that to achieve these goals, we could not approach the project as all-knowing imparters of wisdom. Rather, we would approach our lessons and interaction with the students as peer mentors and role models, sharing freely about our own conflicts, difficulties, and past failures. 

In developing the curriculum we turned to our academic work in conflict management, our personal experiences, and the knowledge of other organizations working in elementary-level conflict resolution.  Based upon the themes alluded to earlier we designed nine lesson plans filled with activities, role plays, worksheets, games and the occasional lecture all centered on teaching basic conflict management techniques.  Our lessons varied from identifying the stages of conflict in a popular movie to practicing relaxation techniques to playing physical “cooperation” games.  

Throughout the process the themes would evolve, turning in unanticipated directions as we adjusted to the situations of the students we were working with. Attitudes and awareness became an all-encompassing section on identifying and communicating emotions, and remaining alert to the feelings of those around you.  We often found that we did not have enough time to get to all of the information we wanted to within these topics.  Despite all our best intentions and regardless of all our preliminary preparation, the actual teaching process presented a myriad challenges and unexpected opportunities to develop real relationships with our students. 

In 2005-2006, two students from the SAIS PeaceKidz group teamed up with Reverend Al Jackson, husband of Shawnetta Jackson (SAIS African Studies Program Coordinator), in a joint community outreach program to Andrew Jackson Middle School in Prince George’s County. Every Wednesday for two hours after school approximately 50 kids engaged in the PeaceKidz curriculum for one hour then participated in music-centered life skills activities with Reverend Jackson and his IPOD team for the second hour. Many of the kids at this middle school had already been exposed to conflict in a variety of forms: sexual harassment, bullying, routine fights between “bussers” and “walkers,” gang activity and domestic violence. One of the many challenges that PeaceKidz faced was to present alternatives to violent behavior when violence had become the norm in many of these kids’ lives, even in “friendly” interactions among friends. Another challenge was connecting with and holding the attention of so many kids after they had spent a full day in school. The assistance of Jumana Salem (SAIS MA in International Development) and Barbara Barath (SAIS MA in International Law) as well as IPOD team members helped us meet this challenge, at least in part. While some of the kids engaged in “spoiler” behavior, an increasing number of boys and girls engaged in the PeaceKidz activities and conversations throughout the nine-week program. We wrapped up our time with this kids in a mock talk show—video taped for effect and documentation—where the kids took turns being “experts” answering the  “audience’s” (rest of the students) and moderator’s (SAIS PeaceKidz and Reverend Jackson) questions on conflict and how to manage it in different situations. While it appeared that some of the kids had adopted their viewpoints on the use of violence, others demonstrated that they had internalized some of the subject matter and could apply it in “real life” situations.

Whether at the YMCA with the Sunrise Academy students or at Andrew Jackson Middle School in Prince George County, we encountered a real need for our work, explicitly communicated to us by the students. Often, when facing challenges at home, in school, or in the neighborhood, these youths had no positive framework through which to analyze their conflicts with parents, friends, and neighbors. Concepts such as sharing one’s feelings in the first person or listening to the other’s point of view were overlooked, not given a chance, and seen as the weaker response option. Nevertheless, when presented with these options, the students were able to monitor their own behavior, call each other out using tools learned in the classroom, and share personally about problems encountered in their daily lives. 

Whether approaching the PeaceKidz project as a teaching aid or an opportunity to distill and put to practice theories of international conflict management, the focus must be the students at the receiving end. No matter what suggestions we offer in this manual for structuring the curriculum, lessons, and activities, some – and potentially all – of our proposals should be open to revision, reworking, and tailoring to the specific needs of the student population in question. There is no one-size-fits-all approach to instructing youth on the basics of human interaction and the core concepts of constructive behavior. Therefore we urge you: as a first step, listen to the kids!

Good luck with your endeavors in this field and we hope this manual can serve as a guide on your rewarding journey.

With Respect,

The PeaceKidz Gang
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Note to the Instructor

Identify Goals

The first step for teachers and school administrators looking at incorporating conflict management education into their curriculum is to identify the main goal(s). Doing so will help teachers focus on the desired outcomes while preparing the most appropriate and effective lesson plans. It will also allow teachers and administrators to evaluate class progress objectively during and after the course.

Some teachers, schools and communities may wish to address a specific problem:

· teasing, swearing, name-calling

· bullying, school violence

· gang activity, community violence

· domestic violence

· cross-cultural divisions, prejudice, stereotypes

· lack of awareness of national, international and historic conflicts

Other teachers wish to meet teaching standards, add dimension to their existing lesson plans, or inject active learning and critical thinking activities into their classroom.

This manual presents lesson plans that build onto each other, but it is also flexible enough for teachers to pick and chose lessons and activity plans in an ale carte fashion. In this way, the manual may be instrumental in reaching a variety of goals defined by the teacher.

Teaching Techniques to Promote Active Learning

Teachers from a variety of disciplines share a common goal: getting students interested and actively engaged in the learning process. Educators who teach conflict management skills have an advantage in this respect. Since conflict—defined as a state of disharmony between incompatible persons, ideas, or interests—happens to everyone, everywhere, everyday, students come to the first day of class with a set of their own conflict-based experiences. This means that each student comes with examples and perspectives to share, as well as with personal experiences that will help them to question and analyze the material covered in class. The challenge remaining for teachers is how to engage students in a productive manner that furthers learning of the material. 

Because different students have different learning styles, this manual includes a variety of activities designed to engage all students at some point. The activity set incorporates diverse teaching techniques:

· Lecture

· Lecture – Discussion

Classroom Discussion


Small Group Discussion

Brainstorming

· Individual Writing Exercises

Worksheets

Surveys

Conflict Notebook

Peace Box

· Case Studies

· Structured Experiences

Simulations

Role Plays

Games

· Videos

· Reflection/Values Clarification

Teachers know their students far better than the authors of this book; therefore, teachers are encouraged to modify the content and format of the activities to fit the needs of their students. The goal of this manual is to present teachers with a variety of tools they can use to get students to become active in the learning process.

Co-Creating the Learning Environment

A challenge in teaching conflict management is that conflict may arise in the classroom in the process of learning how to recognize, respond to, and resolve conflict. As students will learn, there are different ways to respond to conflict. Because of this, it is important for the teacher to help establish an open and safe learning environment in which students can share their thoughts respectfully on the subject matter. One way in which teachers may begin is by facilitating a brainstorming session and class discussion on norms and rules for this class. This is also an opportunity to get students involved from the beginning. It also gives them power and responsibility to help establish and maintain a positive and supportive atmosphere in the classroom, an environment of mutual respect, courtesy and consideration for others.

As regards advice for future PeaceKidz teachers, we would make the following suggestions:

1. Limit your ambitions – Realize that you only have nine lessons each of which is forty minutes long to teach your students.  If you try to focus on a different issue every week, your students will not keep up.  Try to pick a theme for your course and design all of your activities around that theme.  Then carefully select the issues that you think are important for the students to know, and teach those issues.  Also within each lesson try to limit yourself to teaching one or at most two ideas and conduct two or at most three activities.  This will leave you feeling unrushed and the students will enjoy the lesson more than if they are scrambling to keep up on learning five new issues and trying to get through too many activities.

2. Your curriculum needs to make sense – Don’t just include elements because they seem like important ideas to teach the kids.  Your lessons need to build off of each other and flow together for them to make sense to the students.    

3. Communicate with your teacher – The classroom teachers know the students and have experience that they are happy to share.  Take advantage of their advice.  Ask the teacher if she/he would like to be informed about the lessons beforehand, i.e. vocabulary or concepts, so that they can introduce the students to the new words before the actual PeaceKidz class and can keep reminding the students about those concepts in other contexts after the class.   Likewise, if you have ideas or themes that you want the kids to learn, produce banners or signs that can be left in the classroom so that the kids see the ideas on a daily basis.  Continuity is important.  

4. Realize that you will have to change you curriculum every week – Before we started teaching, we put together nearly a complete curriculum.  With the exception of the first week, we didn’t use a single one of the lessons as planned.  Some were completely thrown out.  Each week you will learn something new that will cause you to adjust your plans.  However, this does not mean that you should avoid putting together a curriculum before teaching.  Even if you have to change your work later, the early efforts help to inform later planning.    

5. Realize that talking about conflict can be threatening to some students – You may not be successful in engaging all of your students.  Some will be very uncomfortable talking about conflict.  Meet them where they are while still trying to challenge them.  Don’t take their seeming indifference or lack of interest personally.  You will likely later be surprise by how much the students who don’t appear to be listening have actually learned.  

6. Know that Middle School kids are sensitive to change – One of the comments our teacher made was that kids in sixth and seventh grade are very sensitive to change.  They like things to be familiar and comfortable.  Change is very disruptive for them.  At first your presence may be disruptive for them.  Recognize that this will impact their regular teachers and ask them how you can try to minimize the disruption that your presence might cause.  

7. Be aware of the language limitations of ESL students—You’ll need to pay attention to your language and use simple words, you and may encounter difficulties with writing activities.  With our ESL students, we decided after the first lesson not to use any written assignments because it took too long for students to even read the questions, and they became stressed over spelling things correctly.  However, brief written assignments after an activity may be useful to help focus the kids and lower energy levels.  Use something as simple as a sheet of paper with questions and boxes they can check indicating if they liked or didn’t like the activity.  

8. Use activities to help to capture the students’ attention, rather than lecturing. Teaching techniques that are useful for this ESL group include playing games, telling stories, and drawing pictures/diagrams. The students sometimes did not remember the terms (especially long words like disagreement), but often, they would remember the examples, games, and skits. Rather than writing, the students responded significantly better with activities involving movement, i.e. Bother-O-Meter, skits, etc.  Small group activities work well for getting the kids to talk and also for getting them to understand complex ideas.  

9. Learn the kids’ names as soon as possible—this will help with classroom control and discussion facilitation (because you will know who to call on!).  The kids also appreciate that you made the effort to learn their names.

10. Be flexible and always have several backup ideas.  
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Part I: 

Recognize

Justice is conscience, not a personal conscience but the conscience of the whole of humanity. Those who clearly recognize the voice of their own conscience usually recognize also the voice of justice.
-- Alexander Solzhenitsyn
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Note to the Instructor

The lessons and activities contained in the PeaceKidz manual are designed to provide students with a set of strategies and techniques to better respond to and resolve conflicts they may encounter in their daily lives at school and in social situations with their peers.  In this section, we present activities that will improve conflict recognition.  The activities are designed to help participants define more precisely what conflict is, as well as to teach them how to identify its sources and stages.

The first activities found in the Recognize unit facilitate discussions about conflict.  The “Stereotypes” and “Conflict Chart Map” activities encourage students to compare and contrast conflict situations they may see or read about in the news with personal conflicts they experience with friends and family, ultimately helping students to more fully understand qualities and characteristics of conflict. 

After an introduction to the basic concept and characteristics of conflict, Recognize unit lessons and activities focus on helping children identify sources of conflict.  Activities such as “The Blind Men and the Elephant and “Abstract Picture Game” emphasize how misperceptions lead to conflict.  Divergent interests and personality differences are identified as additional sources of conflict in activities such as “Scarce Candy” and the “Conflict Styles Survey.”

Upon learning how to recognize the basic characteristics and sources of conflict, the next segment of the Recognize chapter will highlight the stages in a conflict’s evolution.  The “Conflict Escalator” and “Story Scramble” activities teach students to identify distinct phases of a conflict while the “Best Response” activity teaches children how to best address situations involving differing types of conflict.

The lessons in this unit, on the whole, work to advance the students’ basic understanding of conflict.  What types of conflict are found in the world and in their personal lives?  What are the causes of these conflicts and how and why might escalation occur?  Comprehensive and analytical skills developed through learning to recognize and define conflict will serve as a foundation for more in-depth activities related to managing and resolving conflict, found in later units. 

_____________________________________________________________________________________ Part I:RECOGNIZE

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Conceptual Framework 1:

What Is Conflict?

Conflict is everywhere all the time.  Conflict means merely that we hold different views or interests or opinions than others.  Since each of us is an individual person, it is natural that we have our own interests and positions.  That’s what makes life interesting (think how dull it would be if we all agreed) and that’s what makes it possible for us to work out the best solutions to problems.  We talk out our differences.  That lets us arrive at a common position if necessary, or simply to understand the other person’s position and go our own way if agreement is not necessary.

I want to go to the movies; you want to get a pizza.  No problem, we do our own thing; we have a passive conflict and the difference doesn’t matter.   But no, we want to do our thing together.  So we toss a coin, or (if we have enough money) get a pizza first and then go to the movie.  Or I want to study, you want to watch TV. Your action prevents me from doing mine, but not vice versa. I tell you that; we have an active conflict.  So we go to separate rooms, or we both study first (that’s best) and look at TV after we’ve done our homework.  Or I want the ball, you want the ball.  Another active conflict.  So we both play the same game, or toss the coin again, or take turns.

But sometimes we think we cannot both hold our different positions at the same time.  Or sometimes my view or interest depends on your giving up yours.  Or sometimes we have to come to agreement but cannot.  In these cases, our conflict may still be normal but it gives us problems.  We have to know how to handle such situations, or else they will get out of hand and get us into trouble.

Remember Robin Hood?  Robin Hood came to the log that served as a bridge and was about to cross when Little John started on the other side.  Conflict!  Each told the other to get out of the way, but neither did.  Active conflict!  So they both took their stick and had it at each other. Violent conflict!  Little John was bigger (which is why he was called Little John), and so Robin Hood ended up in the drink. As it turned out, Robin Hood told Little John what a great man he was with the stick and invited him to join his Merry Men in Sherwood Forest, and Little John thought that was a neat future, and off they went, arm in arm, to the Greenwood. 

That was one way of resolving the conflict, through violence, but scarcely of managing it.  Nowadays we don’t do things like that anymore (most of the time).  We have adopted ways of managing such conflicts, ways we call conventions. We would use some formula, such as “After you,” or “Age before beauty,” or flip a coin (but not “I was here first,” which only leads to further conflict).  If the log were wider, there would be stoplights, or at least a right-of-way sign.  This kind of conflict management goes on all the time around us.  Some examples are already given in the second paragraph.  Look around for other everyday examples.

But, as we said, that happens most of time, but not all the time.  This exercise in conflict management is designed to turn “most” into “all,” or as nearly as possible.  This is a training book to help us overcome our sometimes-natural tendencies to act like Little John and manage our passive conflicts before they become nasty and violent.  It will tell us the 3 Rs—how to Recognize conflict, to Respect the other party, and to Resolve conflict.
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Lesson Plan 1:

What Is Conflict?

	[image: image1.wmf]
	Objective

	
	· While conflict is a natural part of our daily lives, it is difficult to define as a concept. Conflict must be made operational so that the students can study it apart from the difficulties in their own lives. Only by subjectively studying the material will they be able to relate the lessons-learned through this course to their lives.

· To introduce the students the notion of conflict in our personal lives, in our communities, and in the world. To understand the situations that lead to conflict.  To recognize that conflict can result in devastation if not managed properly. To be able to differentiate between active conflicts (fighting) and dormant conflicts (emotional battles). 

	
	Goals and Understanding

	
	· Learn the fundamental components of conflict: lack of understanding, misunderstanding, lack of resources, unwillingness to cooperate or listen.  Students understand both verbal and non-verbal forms of conflict.

· Talk about the steps taken to aggravate a conflict and the skills necessary to manage the conflict.

· Understand that conflicts can escalate and de-escalate depending on the choices we make. 
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	Introduce & Discuss

	Vocabulary
	Conflict: People often find themselves in a situation where the interests of one person or group do not fall in line with the interests of another person or group. That situation is known as conflict and can come out of a number of different reasons – from misunderstanding, to hatred, to scarce resources.

Management: We can’t get rid of conflict from our lives. The best we can do is to act in ways that minimize the impact of conflicts on our lives and allow us to emerge from conflict situations unharmed, both physically and emotionally. The act of correctly working through a conflict is known as conflict management.

Personal: Conflicts happen in our daily lives – at home, at school, with our siblings, and neighbors. Sometimes, these situations are very private and personal and sometimes, they happen our in the open. No matter what, conflicts affect our lives in very unique and pesonal ways. 

Global: Conflicts also take place on a larger scale – between religious groups, between tribes, and between countries. No matter the scale of a conflict, however, the ways of dealing with them – or managing them – are the same.



	Concepts
	Conflict

· Define the term

· Give examples of conflicts in your own life and in the international arena 

Management

· Define the term

· Talk about the idea that we can’t eliminate conflict from our lives, but we can act in a ways that minimize their impact and reduce their number

	Questions
	Ask the students to openly share examples of conflicts from their own lives:

· Both personal and international

· Steps taken to make things worse or better in a conflict situation
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	Implement & Apply

	Activities
	Activity 1A – Stereotypes

Activity 1B – Conflict Chart Map

	Review new vocabulary words.

Summarize “What is Conflict?”
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Activities 1:

What Is Conflict?

	1A
	STEREOTYPES

	[image: image4.png]



	PURPOSE
	To get to know each other, to shed our stereotypes, and to get a sense for one of the potential causes of conflict
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	MATERIALS
	Name tags
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	PREPARATION
	Obtain list of students and make name tags
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	TIME
	15 minutes
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	CROSS REFERENCE
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	1B
	CONFLICT MAP
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	PURPOSE
	To explore the term “conflict” and to stress the importance of analyzing conflicts to understand them better 
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	MATERIALS
	1. Map of school  

2. Map of world 

3. Wall-chart (or other means of putting up maps)

4. Peace journals/workbook
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	PREPARATION
	Getting the materials together, maybe having to draw the school map
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	TIME
	15 minutes
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	CROSS REFERENCE
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Conceptual Framework 2:

Sources of Conflict

We fight over many things. We need to understand what the conflict is about if we are to manage it.  Sometimes two people want the same thing, and there is not enough of the thing for both of them to have it.  Other times, a person wants another to do something the other one doesn’t want to do.   These are two different basic types of conflict, over possession of scarce goods and over accomplishment of contrary actions.  

We can recognize the likelihood of conflict in a situation when we see that there is not enough of a good to go around, and that includes situations where there is just one object that both parties want, like a ball or the place at the head of the table.  We can also see conflict potential in situations where parties have different actions in mind for each other.  We can also see conflict possibilities when the legitimate interest of the individual parties run counter to each other.  These are direct sources of conflict.  When we see them we have to be alert for a dispute, and think of ways of keeping the passive conflict from becoming active and violent.

Back to Robin Hood.  Between him and Little John there was one item they both wanted, the crossing of the stream on a narrow log, and it could not be shared or divided (except in time).  There was sure conflict potential in the situation.  Furthermore, each of the two wanted the other to do something that he did not want to do (because he, in turn wanted the other to do something that he did not want to do, and so on).  That made matters worse.  And then, each had a perfectly reasonable interest in crossing that log, first and as fast as possible because he had to get somewhere.  That clinched the potential for direct conflict, and it happened.

But there are also indirect sources of conflict.  These are not items in dispute but problems in communication between human beings that often make conflict out of no conflict at all.  One of these is misunderstanding.  We always interpret what the other person is saying, but sometimes we let our interpretations deform the other’s meaning.  We hear something different from what the other said (or meant to say, because sometimes the communication problem lies with the other party, who can’t express what he really means).   The only way to overcome misunderstanding and manage potential conflict is to try to understand the other party and talk things out if understanding is not clear.

Another indirect source of conflict is misperception, seeing things that are not there because of preconceived ideas.  In misunderstanding, we do not understand; in misperception, we “do” understand, we think, because we think we “know” ahead of time what the other party is about.  Often such misperceptions come from our ideas of how people will act because of what they are, because we “know” how White or Black or Asian or Latino people or boys or girls act.  Again, to overcome such crude notions we need to understand the other person as a person.

A third indirect source of conflict may be called personality, but it goes all the way from individual makeup to the way they talked to us at home as we were leaving for school or work.  Some people just don’t get along well with others.  One is quick, the other methodical and deliberate (“slow”); one is talkative, the other is the strong silent type and gabbing gets on his nerves; one is a tease and the other has thin skin.  But even when people usually get along, if one got bawled out on leaving home, or couldn’t finish the homework, or was told by a friend to bug off, the others better steer clear because there is conflict potential in the air, even on the smallest pretext.  At such times, the best way to manage conflict is to avoid it, not answer back, play it cool.  In fact, avoidance is often the best way to manage potential and even real conflict situations.

Direct and indirect conflict sources all have potential for conflict, and the first step in management is to recognize them and be prepared.
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Lesson Plan 2:

Sources of Conflict
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	Objective

	
	· It is important to understand how conflicts begin and what situations they are most likely to come from. If you’re able to identify the potential sources of conflict, you can do a great deal to prevent those conflicts from occurring by addressing the root causes before they become problems.  

· To help students understand the situations in our lives that are most likely to cause conflict, how to address those concerns, and how to work towards addressing causes of conflict before they become true problems. To help the students search for and better understand why conflicts occur.

	
	Goals and Understanding

	
	· Some situations are more likely to cause conflict than others.

· By recognizing some potential flash points, we can be ready to address issues before they become real problems.

· Realizing that most conflicts have the same root causes.

· Conflicts don’t have to become big problems if they are addressed correctly and in time.

· Situations might change based on place or time, but the causes of conflict are constant 
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	Review

	Concepts
	Conflict

Management

Personal Conflict

Global Conflicts

	Vocabulary
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	Introduce & Discuss

	Vocabulary
	Scarcity: A situation in which there are not enough resources – food, water, land, supplies, clothing – to go around and satisfy everyone’s needs.

Misunderstanding: The inability to understand each other’s point of view or position on a particular topic or subject of interest.

Misperception: When stereotypes and personal interests block our ability to see the full picture or understand all sides of the situation.

Personality: Sometimes, the differences in people’s approach to life or way of seeing the world clash and cause difficulties in the relationship.

	Concepts
	Divergent Interests: Sometimes, people have different things that interest them and they are not willing to do what others would like.

Lack of Information: When we don’t understand a situation completely and are forced to make inaccurate choices, those decisions might disappoint or upset others.

Lack of Communication: When people don’t speak to each other truthfully and openly – to express their unhappiness or disappointment – they don’t allow the situation to be resolved or the other person to express their point of view.

	Questions
	Ask the students to think about the times in their life when conflicts have started from the lack of resources or scarcity, misunderstanding, misperception, a clash of personalities, the lack of information, or lack of communication. As they share examples, ask how they felt as the conflict was getting underway. Next, ask them about a time when they were in a conflict either at school or elsewhere and discuss. Emphasize the fact that while all these situations are potential causes of conflict, their impact can be lessened if we recognize them and address them in a timely manner.

Brainstorm other potential sources of conflict. Briefly discuss why it is important for us to know how conflicts begin. Ask some of the following question to get the conversation started.   

· Why do people get into conflicts? 

· What can we do to make these sources of conflict less effective?

· Are all sources equally likely to create conflict? 

· Why are some more common than others? 

· Are some sources more likely to happen in one place or another? 

· How and why?
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	Implement & Apply

	Activities
	3A – Blind Men and the Elephant 

3B – Abstract Picture

3C – Scarce Candy

	Handouts
	3A – Blind Men and the Elephant Story

3B – Elephant Image

3C – Abstract Image(s)
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	Recap

	Review new vocabulary.

Summarize “Sources of Conflict.”
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Activities 2:

Source of Conflict

	2A
	BLIND MEN AND THE ELEPHANT
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	PURPOSE
	To illustrate that it is difficult to say anything accurate based on very little information, and to show how little information can lead to different conclusions.
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	MATERIALS
	Story, Overhead Projector, Board
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	PREPARATION
	Separate and enlarge different parts of the elephant image.
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	TIME
	15 minutes
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	CROSS REFERENCE
	1A
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	2B
	Abstract Picture
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	PURPOSE
	To help students learn how misperception can be a source of conflict.
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	MATERIALS
	Photocopies/transparency of abstract picture(s) in which different images appear
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	PREPARATION
	Hand out photocopies to the class or show image(s) on overhead projector.
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	TIME
	10 minutes
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	CROSS REFERENCE
	2A
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	2C
	Scarce Candy
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	PURPOSE
	To help students learn how competition for scarce resources can fuel conflict, and to explore different equitable solutions for the distribution of scarce resources.
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	MATERIALS
	Candy (different varieties in big bars)
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	PREPARATION
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	TIME
	20-40 minutes
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	CROSS REFERENCE
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Handouts 2:

Sources of Conflict

	2A
	BLIND MEN AND THE ELEPHANT
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http://www.wordfocus.com/word-act-blindmen.html 

	2B
	ABSTRACT PICTURE
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http://www.coolopticalillusions.com/optical_illusions_images_2/young_woman2.htm
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Conceptual Framework 3:

Stages of Conflict

It takes escalation for a passive conflict (a difference in opinions or intentions) to turn active and to head toward violence.  “Active” means merely that the parties take some action based on their differences, an action to make their point of view overcome the other side.  They take steps, as on a two-sided stepladder, each responding to the other’s step as they climb higher into the conflicts.  That is why this process is termed escalation, which means “climbing steps.”    

Escalation can take many forms.  We escalate our differences when we announce them firmly and belligerently:  “I am going to go out with Jake, whether you like it or not!”  We escalate the means of our conflict when we take new actions: “You do that and I’ll hit you!”    Or even when we just make threats: “You do that and you’ll see what happens!”   We escalate the end of the conflict by adding on new grievances:  “And furthermore, I don’t like the way you dress.”  We escalate by adding new parties: “I’ll meet you with my friends around the corner after school.”  We escalate images, making the other party feel worse and worse, and so harden to reconciliation: “I used to think you just did funny things sometimes, but now I see you are just a plain weirdo!”  We escalate by generalizing: “You let me down the other day, but now I see you never were a true friend at any time,” or “Your people don’t know what real friendship is; you’re all just fair-weather friends when it suits you!”   We escalate our commitment to the conflict: “I thought we could just patch things up and be friends again, but after what you’ve done, I don’t think we can ever be friends again!”  Or we escalate costs: “I thought we could just patch things up and be friends again, but after what you’ve just done, I want a public apology before we even think of any patching!”

It is important to recognize these many forms of escalation, again so that we may know how to deal with them and manage our conflicts.  The ladder usually begins with an overly-firm statement, one that already takes the party up a step on the ladder and makes it hard to step down again without losing face.  The tendency is then to cover one’s behind by making a further escalation, to increase the threat to the other party and show one’s own solid commitment, or support, or investment, or justification.  This is a process called entrapment, a terrible dilemma that makes it harder and harder to manage the conflict.  Entrapment is a dilemma because the escalation involved just may win the conflict, or it may dig a deeper hole and make matters worse.  Throwing more troops into a losing battle has often turned the tide, and equally often led to a larger slaughter.  Betting more money against a determined opponent has often won the bidding, but equally often led to huge losses and no prize at the end.  Offering to bring your friends to beat up your adversary might well make him or her back off, but it might lead to a gang war where lives are lost.  That is the curse of entrapment.

Mutual entrapment and other conflict situations are often referred to as negative-sum situations, because both parties suffer as a result and the total of their gains and losses is negative.  Once they realize this, they can change their policies and turn to conflict management instead, where their gains will outweigh any losses.   Parties stop their escalation when they see it is getting to costly and dangerous and they can’t afford a further escalating step.  As noted, the entrapment effect often keeps them from admitting it, and so they need great help from their friends, not to afford the next step, but to start climbing down.  De-escalation is an important part of conflict management, and if a party can’t do it alone, friends have to help.  Such help is not always welcome at the time, so the friends have to have tough shins and staunch friendship.  Recognizing how (and when) to wind down, to cool it, is crucial to keeping conflict—and one’s self—under control.
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Lesson Plan 3:

Stages of Conflict
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	Objective

	
	To help students recognize that conflicts go through several stages in their creation, development, and resolution. To help students identify effective ways of managing conflicts by realizing that our choices help decide whether conflict situations evolve into problems or are resolved in a satisfactory manner.

	
	Goals and Understanding

	
	· It is important for the students to grasp that while conflicts will always be part of our lives, we can make several concrete choices to ensure that conflicts do not become detrimental forces in our lives, but are addressed appropriately and correctly.

· Realizing that conflicts go through a process of escalation and de-escalation  reinforces the importance of being able to step away from a conflict to be able to resolve it satisfactorily.
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	Review

	Concepts
	Divergent interests; ​​Lack of Information; Lack of Communication

	
	

	Vocabulary
	 Scarcity; Misunderstanding; Misperception; Personality
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	Introduce & Discuss

	Vocabulary
	Trigger: We’ve already spoken about the sources of conflict – the trigger is the specific event or occurrence that causes the conflict situation

Escalation: The process during which the conflict is moving forward and becoming more intense

Peak: At this stage, the conflict is at its worse – most difficult to bear 

De-Escalation: The process during which the conflict is moving towards a solution and becoming less intense

Resolution: The final stage, in which grievances have been addressed and all parties are satisfied

	Concepts
	Conflict Escalator: The physical representation of the stages in a conflict, from inception to resolution. Very important to impart on the students that the extent to which a conflict will escalate (get worse) or how the conflict will manifest itself at its peak (fighting, name-calling, not talking to each other) is dependent on the conscious choices made by the students throughout this process. Similarly, the students should be empowered that concrete actions - clear communication, team-work, and a commitment to peace and stability above all else – will go a long way towards ensuring that conflicts are resolved more quickly, with less damage, and with an acceptable final solution. Part of growing up and becoming an adult is learning when and how to make the right choices and decisions to ensure that conflicts don’t get out of control.
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	Implement & Apply

	Activities
	Activity 3A – Conflict Escalator

Activity 3B – Story Scramble

Activity 3C – Best Response

	Handouts
	Handout 3A – Stories A and B

Handout 3B – Sample Story 

Handout 3C – Sample Story 
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	Recap

	Review new vocabulary words.

Summarize “Stages of Conflict”
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Activities 3:

Stages of Conflict

	3A
	CONFLICT ESCALATOR
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	PURPOSE
	To identify and recognize the different phases of conflict: trigger, escalation, peak, de-escalation and resolution.
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	MATERIALS
	Chalkboard; Handouts with three stories
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	PREPARATION
	--Draw the Conflict Escalator on the blackboard

--Make handouts of the three stories “The Big Betrayal”, “Missing the Mall” and “The Three Dollar Dispute”
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	TIME
	45 minutes/1 hour
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	CROSS REFERENCE
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	3B
	STORY SCRAMBLE
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	PURPOSE
	To reinforce understanding of the different phases of conflict: trigger, escalation, peak, de-escalation and resolution, and introduce the notion of constructive and destructive conflict.
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	MATERIALS
	Stories written in numbered sentences and cut up into five strips (one for each phase of conflict). Teachers may use the story examples provided below or may adjust them to better suit the students.
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	PREPARATION
	Cut stories into strips
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	TIME
	10 minutes
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	CROSS REFERENCE
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	3C
	BEST RESPONSE
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	PURPOSE
	To practice choosing correct responses to potential conflicts and to identify ways of responding to conflicts in a manner that deescalates the situation and leads to a resolution of issues.
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	MATERIALS
	TV

Videos/DVDs set to desired sections
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	PREPARATION
	Choose appropriate movie clips. Some suggested movies:

“Mean Girls” - bullying

“Christmas Story” - family

“Back to the Future” – bullying

“Hurricane Streets” – peer pressure

“Au Revoir, Les Enfants” – history, war
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	TIME
	30-45 minutes
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	CROSS REFERENCE
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Handouts 3:

Stages of Conflict

	3A
	CONFLICT ESCALATOR


Story A                                                                            Story B

	1. It’s a Saturday afternoon and Billy and

Jane want to have some fun.
	1. Amanda is in the living room while her parents cook dinner in the kitchen.

	2.
	2.

	3
	3.

	4.
	4.

	5.
	5.

	6.
	6.

	7.
	7.

	8. “Great idea!” Billy exclaims. They both go and end up loving the movie!
	8. Now, she can’t play video games because she is grounded.


Story A

· Jane suggests, "Let's go bowling, Billy"

· Billy says, "I don't like bowling. It's boring."

· Billy says, "Why don't we go to the park to play?"

· Jane yells, "It's too cold to go to the park. You never like my ideas. Billy"

· The mother enters the room and says, "Stop fighting you two and find something you both would like to do."

· "Hey, what about a movie?" Billy asks. "I heard the new Harry Potter movie just came out," Jane said happily.

Story B

· Amanda's father asks her to set the table for dinner.

· “No, I want to finish my game. Just hold on, I am almost finished."

· "The guests are going to arrive soon. Please set the dinner table now, Amanda," the mother says.

· "Wait a minute! Just let me finish playing my video game," she says.

· "If you don't help us now, then you can't play video games for the next week," the father says as he turns off Amanda's video game.

· Amanda runs to her room and slams the door.

Sample Story A - Student version

Talia hears that Mike called her a bad name. She finds him, shoves him and asks him why he is such a jerk.

Confused and offended he replies, “Why am I a jerk? You pushed me! Why are you being so stupid?”

“I’m stupid? You’re the one who’s playing dumb!” Talia puts her hands on her hips and says, “You know why I’m mad! Tom told me you called me a bad name! Why did you do that?”

“What?” asks Mike, “Why would I call you a bad name? You’re a good friend. There must be some mistake. I’m not sure where this rumor came from but I’m sorry that you thought I would say anything bad about you behind your back. Let’s talk to Tom together to find out what happened.”

Talia responds more calmly, “Ok, Mike. You have been a good friend to me. Look, there Tom is over there. Let’s find out what happened.”

Sample Story A – Teacher version

TRIGGER -- Talia hears that Mike called her a bad name. She finds him, shoves him and asks him why he is such a jerk.

ESCALATION -- Confused and offended he replies, “Why am I a jerk? You pushed me! Why are you being so stupid?” 

PEAK -- “I’m stupid? You’re the one who’s playing dumb!” Talia puts her hands on her hips and says, “You know why I’m mad! Tom told me you called me a bad name! Why did you do that?”

DE-ESCALATION - “What?” asks Mike, “Why would I call you a bad name? You’re a good friend. There must be some mistake. I’m not sure where this rumor came from but I’m sorry that you thought I would say anything bad about you behind your back. Let’s talk to Tom together to find out what happened.”

RESOLUTION -- Talia responds more calmly, “Ok, Mike. You have been a good friend to me. Look, there Tom is over there. Let’s find out what happened.”

	3B
	STORY SCRAMBLE


Sample Story B – Student version

Rosa Parks

Rosa Parks was an African American woman in Montgomery, Alabama who rode the bus every day.  In those days, white people and black people weren’t allowed to mix: white people thought they were better than black people.  So they didn’t want to share with black people.  They had separate schools, bathrooms, restaurants, hotels, even water fountains for white people and black people.  They also forced African-Americans to sit at the back of the bus, or to stand if there wasn’t room for everyone to sit.  

One day the bus driver ordered Rosa Parks to get up from her seat to let a white person sit down.  

She decided she had had enough.  She refused to move.  

A policeman arrested her.  Blacks all over the city were so angry about the bus rules and what happened to Rosa Parks that they refused to ride the bus at all.  

Rosa Parks’ lawyers took the case to court.  

After a whole year, the Supreme Court of the United States told the city of Montgomery that it had to change its law to allow black people to sit wherever they wanted to on the bus.  Nowadays everyone gets to sit wherever they want on the bus.  

Sample Story B – Teacher Version

Rosa Parks

BACKGROUND -- Rosa Parks was an African American woman in Montgomery, Alabama who rode the bus every day.  In those days, white people and black people weren’t allowed to mix: white people thought they were better than black people.  So they didn’t want to share with black people.  They had separate schools, bathrooms, restaurants, hotels, even water fountains for white people and black people.  They also forced African-Americans to sit at the back of the bus, or to stand if there wasn’t room for everyone to sit.  

TRIGGER -- One day the bus driver ordered Rosa Parks to get up from her seat to let a white person sit down.  

ESCALATION -- She decided she had had enough.  She refused to move.  

PEAK -- A policeman arrested her.  Blacks all over the city were so angry about the bus rules and what happened to Rosa Parks that they refused to ride the bus at all.  

DE-ESCALATION -- Rosa Parks’ lawyers took the case to court.  

RESOLUTION -- After a whole year, the Supreme Court of the United States told the city of Montgomery that it had to change its law to allow black people to sit wherever they wanted to on the bus.  Nowadays everyone gets to sit wherever they want on the bus.  

Sample Story C – Student Version (Check for age appropriate content)

Rwanda

There are two ethnic groups that live in the African country of Rwanda—Hutus and Tutsis. Tutsis are often tall and thin, while Hutus are frequently shorter and stockier.  Tutsis had ruled over Hutus for many, many years even though there were more Hutus in the country.  

Hutus were getting angry that the Tutsis were always the rulers.  Eventually Hutus became the rulers.  The Tutsis were mad and organized an army outside Rwanda.  

The United Nations told the two groups they would have to share power in the government.  

The Hutus didn’t want to share.  Some Hutus began telling others that the best way to solve the problem was to kill all the Tutsis inside Rwanda.  They organized into groups and passed out machetes.  

The Hutus began killing Tutsis in their houses, in churches, in sports stadiums and all over the country.  They even killed Hutus who didn’t agree with their plan.  After 100 days, 800,000 people had been killed.  

Eventually the Tutsi army arrived and stopped the killing.  

The Tutsis took over the government again.  

Sample Story C -- Teacher version

Rwanda

BACKGROUND -- There are two ethnic groups that live in the African country of Rwanda—Hutus and Tutsis. Tutsis are often tall and thin, while Hutus are frequently shorter and stockier.  Tutsis had ruled over Hutus for many, many years even though there were more Hutus in the country.  

CAUSE -- Hutus were getting angry that the Tutsis were always the rulers.  Eventually Hutus became the rulers.  The Tutsis were mad and organized an army outside Rwanda.  

TRIGGER -- The United Nations told the two groups they would have to share power in the government.  

ESCALATION -- The Hutus didn’t want to share.  Some Hutus began telling others that the best way to solve the problem was to kill all the Tutsis inside Rwanda.  They organized into groups and passed out machetes.  

PEAK -- The Hutus began killing Tutsis in their houses, in churches, in sports stadiums and all over the country.  They even killed Hutus who didn’t agree with their plan.  After 100 days, 800,000 people had been killed.  

DE-ESCALATION -- Eventually the Tutsi army arrived and stopped the killing.  

RESOLUTION -- The Tutsis took over the government again.  
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Part II: 

Respect

"Be respectful to others as you grow...If we lack respect for one group, then there is a tendency for that attitude to spread.  It becomes infectious and no one becomes safe from the ravages of prejudice."
- Walter Annenberg
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Note to the Instructor

Recognizing conflicts and being able to identify the type of conflicts the participants find themselves in is the first step toward being able to successfully resolve those conflicts. An important intermediary step is that of being able to communicate successfully while involved in a conflict. The activities in this section focus on that ability as well as the ability to recognize and deal with different emotions as they arise at points in a conflict. All these skills together encourage students to respect different emotions and points of view as they move toward resolution of conflicts. 

The “I Messages” game gets participants to communicate their positions in terms of their own position and emotions, instead of placing blame or making accusations. In doing so, participants can more quickly get to heart of a conflict and then resolve it. 

The “Hey You” game places an emphasis on the way that things are said by drawing attention to tone of voice and body language. It illustrates how the same words, when said in different manners, can have different meanings. 

Two versions of the “Telephone Game” illustrate some communication failures. By showing how information is reinterpreted as it is passed along, students gain an understanding of the pitfalls of secondhand information. 

The drawing game and active listening game both illustrate the importance of two way communication, even when the apparent information exchange is one way. Students learn the importance of clarifying questions to improve communication. 

Activities in the Attitudes and Emotions section deal directly with different emotions and how they are expressed. Students benefit from a deeper understanding of not only how they communicate their emotions, but also how other people do. 

The “Emotions Brainstorming” exercise is essentially a guided discussion of how people express and deal with different emotions. A special emphasis is given it emotions directly related to conflict. 

“Emotions Charades” deals specifically with body language and emotions. The implications of how individuals body language conveys information also has a great bearing on communication. It is emphasized here for the younger audience to simply be aware of the way that emotion is communicated by nonverbal signals. 

A useful combination of these exercises in a conflict management workshop or class will enable students to readily recognize different emotions and ideally separate emotions from conflict itself. In doing so they will better be able to communicate their own position and needs as well as listen and respond to others. As part of the “Recognize, Respect, Resolve,” paradigm, this section of the book bridges the communication gap between being able to recognize and interpret a given conflict, and being able to move toward a solution. Activities in this section that deal specifically with communication and some of the pitfalls of incomplete communication can even help participants to avoid possible conflicts in the future, or at least readily identify the source of those conflicts.
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Conceptual Framework 4:

Communication and Active Listening

Conflict occurs among people, and that means that each party is a person—a sacred individual, a child of God (if you like to think of things that way), a man or woman who was born a baby and grew up to where he or she is now, shaped by his or her family background and by the experiences he or she went through on the way to today.  Life may have been easy, life may have been tough, but it left its mark on the shape of the person and his or her outlook and actions now.  All this means simply that individuals deserve respect, they as much as you, and human dignity is the basic quality that we cannot take away from anyone else without taking it away from ourselves at the same time.

That’s pretty basic.  But it has some powerful implications.  It means that respect doesn’t have to be earned; it is something that is owed.  And it means that if respect is not shown by the other party, it is best brought out by example rather than by compulsion.  This is not to say that everyone else acts respectfully or worthily of respect. Lots of people act like bums and bullies.  But the way to get them off that jag is not to bum and bully them back, for in so doing, one lowers oneself to their same disrespectful level.  People need to be treated as you want them to be, beginning with recognition and respect as a party, in the conflict or outside.

The beginning of respect and human dignity is recognition as a party, so the two Rs are joined together.  Many conflicts are basically over the recognition of a party to the conflict and the refusal to engage in the conduct that follows.  Israel and the Palestinians for long refused to recognize each other, and today some of them still have problems in that regard.  They were afraid that if one recognized the other, the second party would simply say, ”Thanks. Now what else can you give me,” without recognizing back.  So they would not talk to each other.  At home or at school, we leave in a snit and say, “I won’t talk to him/her!” and then s/he say, “Why, s/he won’t even talk to me.” 

Recognition and respect means listening to what the other party has to say.  It is natural that the other party has views, interests and opinions of his/her own, and that is what makes for the conflict, as we have seen.  To say that it is natural and legitimate to have views, interests and opinions is not to say that they are right or to judge their content.  But it is to say that unless we listen to these views, and even dig a bit to find out what really matters, we can never get to the bottom (or even the top) of the conflict.  And unless the other party is encouraged to express his/her views and explain his/her interests, that party will never be persuaded to listen to ours.  In order words, we can’t get recognition and respect unless we give it.
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Lesson Plan 4:

Communication and Active Listening
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	Objective

	
	· Communication is critical to conflict management.  It is often miscommunication of feelings and ideas that leads to the escalation of conflict.  In this lesson, students will be introduced to the ideas of active listening and clear self-expression and to emphasize how both elements are important in communication.

· To introduce the students to verbal and non-verbal communication. To understand that emotions can be expressed through body language and tone of voice.  To recognize the importance of active listening. To identify good and bad listening skills and their consequences.

	
	Goals and Understanding

	
	· Learn the fundamentals to communication: both speaking, expression and listening.  Students understand both verbal and non-verbal forms of communication.

· Gain active listening skills including: eye contact, rephrasing, observing and responding.

· Understand that conflicts can escalate and de-escalate depending on how we communicate. 
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	Review

	Concepts
	

	
	

	Vocabulary
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	Introduce & Discuss

	Vocabulary
	Communication: Some conflicts start because people misunderstand each other. Talking things out and explaining might take care of it.

Verbal: What an individual says.

Non-Verbal:  How you say something can be as important as what you say (the words you use).  Your tone of voice and body language conveys a lot to the listener.

Active Listening: An intent "listening for meaning" in which the listener checks with the speaker to see that a statement has been correctly heard and understood. The goal of active listening is to improve mutual understanding.

Body Language: The gestures, postures, and facial expressions by which a person demonstrates various physical, mental, or emotional states and communicates nonverbally with others.

Rephrasing: To phrase again, especially to state in a new, clearer, or different way.

Eye Contact: Direct visual contact with another's eyes.

De-escalation: To decrease or diminish in size, scope, or intensity a conflict.

	Concepts
	Communication

· Discuss the idea of “communication” and its importance in conflict.  

· Provide an example of how miscommunication can escalate conflict. 

Active Listening

· What does listening have to do with conflict?

· Talk about the two parts of communication: Involves a Speaker (last week’s lesson) and a Listener (this week’s lesson).

· Discuss how good listening skills can help prevent and resolve conflicts.  

· Discuss differences between “hearing” and “listening.”

· What part of body do you use when you listen?  Ears, of course, but also mind (to pay attention, eyes (look at other person), mouth (to ask questions for clarification, but not to interrupt; to summarize when the person is done talking), head (nodding your head shows you are following).

	Questions
	Ask the students how they would define communication, write their ideas on the board, emphasize that communication is:

· Both verbal (speaking) and non-verbal (body language) 

· Includes both expression (speaking) and reception (listening)
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	Implement & Apply

	Activities
	Activity 4A – I-Messages

Activity 4B – Active Listening

Activity 4C – Gossip Circle

	Handouts
	Handout 4A – I-Messages
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	Recap

	Review new vocabulary words.

Summarize “Communication and Active Listening.”
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Activities 4:

Communication and Active Listening

	4A
	I-MESSAGES
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	Purpose
	To realize the risks of speaking offensively and the importance of using I-Messages.
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	Materials
	I-Messages Handout, story for skit
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	Preparation
	Make photocopies of worksheet for each student and prepare a relevant story
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	Time
	30-40 minutes
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	Cross Reference
	None
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	Steps
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	The class leaders (SAIS students) give an example (preferably a humorous one) from their own lives where the use of You-Messages led to an escalation of a conflict.  Discussion follows, with students being asked what the problems were and how the escalation could have been avoided.  (5-10 minutes)
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	Explain how important good communication is in resolving conflicts and avoiding escalation, as well as the dangers of bad communication.  A large part of this is listening, but the way we respond is also crucial.  We must try to communicate what we feel without being offensive, thus the importance of I-Messages.
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	Hand out the I-Messages Handout and go through the steps discussing how one should use I-Messages. (5 minutes)
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	Assign (through volunteerism) the roles in the story.  Read/tell the story.  (5 minutes)
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	Now discuss and find the various points of contention/disagreement in the story.  Have the students act out the confrontation.  After each presentation solicit commentary from the non-participants, both positive and negative; also, have the actors describe how easy or difficult it was for them to use I-Messages. (15 minutes)

	[image: image72.png]



	In conclusion, refer back to the first example given by the class leaders at the beginning of class. Discuss with the students the importance of I-Messages.  It’s important to emphasize that you aren’t hiding your emotions, it is just the way you express them that changes, and allows you to communicate with less of a chance of being offensive, which could otherwise risk causing an escalation of the conflict.


	4B
	ACTIVE LISTENING
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	Purpose
	To show students the importance and difficulty of listening
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	Materials
	List of topics the students will speak about
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	Preparation
	Prepare list of increasingly complex topics the students will speak about
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	Time
	20 minutes
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	Cross Reference
	None
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	Steps
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	Discuss with the students the importance of listening in the context of communication.  The difference between hearing and listening.  What are some of the consequences of not listening?  While listening, being conscious of one’s own body language is also an important component.  (5 minutes)
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	Tell the students to get into 2 circles, with equal number of students in each circle, facing each other.  Two groups of concentric circles might have to be formed if the classroom size does no allow for one large pair of circles.  At this point everyone should have a partner facing him/her.
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	Now tell all the people on the inside that for two minutes they are not allowed to say a word.  They will simply listen.  The students on the outside are told that they will be given a topic to speak about for 90 seconds to their mute (but not deaf) partner.  The circles will rotate, the roles will be reversed, and the exercise will be repeated with different, increasingly more complex topics  (10 minutes)
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	In conclusion, have a discussion about how they felt having somebody listen to them so attentively.  How did the listeners feel not being able to say anything?  What did they learn that could be translated to the way they deal with conflict? (5 minutes)


	4C
	GOSSIP CIRCLE
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	Purpose
	To show students the importance and difficulty of listening and to demonstrate the chances for miscommunication
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	Materials
	List of story topics the students will speak about
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	Preparation
	Prepare a short list of story topics the students will speak about
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	Time
	20-25 minutes
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	Cross Reference
	Could be used in conjunction with “Active Listening”
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	Steps
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	Discuss with students the well-known “broken-telephone” game.  What do they think it shows?  What are the principal causes of miscommunication?  It should then be explained that what the students are about to play is a more complex version of “broken telephone”. (5 minutes)
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	Tell the students to get into groups of 6.  They will then form 2 concentric circles, with 3 students in each circle, facing each other.  At this point everyone should have a partner facing her/him.
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	Now tell all the people on the inside that for one minute they should simply listen.  The students on the outside are told that they will be given about 1 minute to tell a short story on a given topic.  The listener should also be told that s/he will need to retell the story after listening to it.
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	The students are told the topic, a few seconds are allowed for thought-gathering, and then the outside students are allowed to start telling their stories.  When the time is up the story-teller stops and then the roles are reversed, only the listener must simply retell the story as he remembers it.  A short discussion can follow, but this serves primarily as a practice. (5 minutes max)

	[image: image93.png]



	The exercise is then repeated with the insider telling the original story, but this time the listener (“outsider”) will not retell the story to the person he heard it from, but the outside circle will rotate and s/he will retell the story he heard to his new partner.  The inside circle will then rotate in the opposite direction and this retelling and rotating will be repeated until the story-teller hears his own story retold back to her/him.  Ideally the activity will be repeated with the roles being reversed. (15-20 minutes)
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	In conclusion, a discussion about the importance of good listening and about how to avoid miscommunication.  Make sure to point our the difference between direct contact communication from the example and middle-men communication 
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Handouts 4:

Communication and Active Listening

	4A
	I-MESSAGES


HOW TO SAY “I”: Using “I” Messages!  

“I” Messages are a way to responsibly express your feelings and needs.  

When using an “I” Message, remember to say……

NAME...Say the person’s name you are talking to.

I FEEL...Say how you feel.

WHEN YOU…Say what happened to make you feel the way you do.

BECAUSE...Say what effect it has on you.

I WANT/NEED…Say what you want the person to do, or you need to do, to make the situation better.

________________________________________________________________________________________Part II: Respect
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Conceptual Framework 5:

Emotions and Expressions

Emotions are the color to our actions.  We are not machines: Our acts are colored red or blue or purple or green according to the way we feel and the way we project that feeling.  As such they give meaning to our actions, conveying happiness or anger, friendliness or hostility, satisfaction or disappointment. (You can match the colors to each of these feelings).  Indeed, at times, they overwhelm the action itself.  The bull sees red rather than the red-colored object.  He does not care whether it is a flag or a pompom: he sees red.  So the emotional color of the object often covers up any other meaning. You cannot say, “Mr. Bull, please look at this flag and note its design, pretty flowers and all that;” all he sees is RED. 

Of course, not all emotions get in the way of other messages to heighten conflict.  Emotions can be used too to convey friendship, calmness, playfulness, and so on.  When you meet someone who has a chip on their shoulder, who expects bad from others, s/he probably gets it.  But when you meet someone—a student, a salesgirl, a bus driver, a policeman, a parent— who smiles hello, it can make the chip melt and the day rosy.  So emotions are vehicles of conflict and also managers of conflict.  They can neutralize and counteract and overcome each other.  The question is, Which way can they be made to work?

Emotions can either be made or come from somewhere.   Let there be no mistake: We can decide to be happy, or mad.  We are not just pieces of paper floating in the wind.  We can control our emotions and we can even make our own emotions for ourselves.  The idea that we can’t help it, we’re just made grumpy, or she is always happy, is only partially true, and it does us good to flex our emotional “muscles” and decide how we want to be.  That is the first major finding about emotions.

On the other hand, our emotional state often comes from somewhere.  If we got yelled at as we left home, or a close relative or friend had a bad accident, or we dented the fender, we are likely to arrive in poor humor, and may well take it out on those around us.  It is good to tell ourselves, “Control yourself!” but that might not work, despite the good advice in the previous paragraph.  So we can use some help, and it is good for those around us not simply to snap back but to try to find out about the problem and be helpful and understanding about it.  

Perhaps less obviously, the same is true for people who are unusually bouncy this morning. They too may have had a recent experience, a happy one that puts fizz in their Coke.  It is a good thing to find the cause of their joy and celebrate with them.  Celebration, like commiseration, is a helpful way to use emotions positively.

Above all, the second basic finding about emotions is that it is important to put yourself in the other fellow’s shoes, to try to get inside their head to feel as they feel and to look out through their eyeholes to see how the world looks to them.  Emotions are the music behind our words, to use another image, and it has a big impact on conflict and conflict management.
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Lesson Plan 5:

Emotions and Expressions
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	Objective

	
	· Emotions play an important part in everyday conflicts.  It is important to understand what our emotions are in different situations and how our emotional reactions sometimes differ from others. 

· To help students understand the role emotions play in everyday conflicts, what our emotions are in different situations, and how our emotional reactions sometimes differ from others. To help the students’ understand their emotions and communicate them effectively.

	
	Goals and Understanding

	
	· Every experience/message has an emotional component.

· Our emotions often differ from those of others.

· Taking responsibility for your own feelings and needs is necessary for responsible communication.

· Conflicts can escalate or deescalate depending on how we communicate.

· Understand how to construct and deliver an I-Message and understand the difference between an I-message and a You-message. 

· Feelings change – they are not permanent.
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	Review

	Concepts
	

	
	

	Vocabulary
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	Introduce & Discuss

	Vocabulary
	Emotions: A strong feeling about somebody or something, for example: happiness, sadness, anger etc.

Happiness: A feeling of contentment, pleasure or joy.

Sadness: A feeling of unhappiness, grief, or sorrow.

Anger: A feeling of annoyance, resentment or rage.

Fear: An unpleasant feeling of apprehension or distress caused by the presence or anticipation of danger.

Disappointment: A feeling of being let down; sadness because something was not as good as expected, or because something hoped for did not happen.

Frustration: A feeling of dissatisfaction, or annoyance with something or someone. 

Confusion: Feeling uncertain; misunderstanding a situation or facts. Also, self-consciousness or embarrassment.

Negative: Unhappy, discouraging, angry, or otherwise detracting from a happy situation.

Positive: Focusing on the good things rather than bad.

	Concepts
	This lesson covers emotion abilities.  Emotion abilities encompass behaviors to manage anger, frustration, fear, and other emotions effectively. Emotion abilities include:

· Learning language for communicating emotions effectively.

· Expressing emotions in non-aggressive, non-inflammatory ways.

· Exercising self-control in order not to react to the emotional outbursts of others.

	Questions
	Ask students to think about a time when they have really felt scared, such as just before a big test or sports activity. As they share examples, ask how they felt after that event was over. Next ask them about a time when they were in a conflict either at school or elsewhere and discuss. Emphasize the fact that feelings do change, sometimes because the situation changes and sometimes because our thoughts about the event change.

Brainstorm different kinds of emotions.  Briefly discuss why it is important for people to express their emotion. Ask some of the following question to get the conversations started.   

· How do emotions affect how we experience different situation? 

· Does everyone have emotions? 

· Are they the same? 

· How can they differ? 

· Can they change? 

· How and why?

Emphasize that there are emotions that are specific to conflict situations: anger, fear, embarrassment, etc.  Have the students share examples from their conflict journals and talk about the emotions that they felt during these conflicts.  
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	Implement & Apply

	Activities
	5A – Anger Thermometer

5B – Say What You Mean and Mean What You Say

5C – Emotion Charades

5D – Healthy and Unhealthy Expressions

5E – De-escalating Emotions
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	Recap

	Review new vocabulary.

Summarize “Emotions and Expressions.”

· Today we learned to look for and identify our emotions in conflict situation.  

· We found out that different people react to situations with different thoughts and emotions.  

· It is important to express our emotions and what they believe caused them in a respectful way.  

· Clear communication is an important piece of resolving conflicts in a calm and constructive manner.
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Activities 5:

Emotions and Expressions

	5A
	ANGER THERMOMETER
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	Purpose
	To have participants examine their initial reactions to stressful situations and to have them observe the reactions of others.
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	Materials
	Large “thermometer” constructed out of poster board to be placed on the floor.
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	Preparation
	Prepare “thermometer.”
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	Time
	15 – 20 minutes
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	Cross Reference
	None
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	Steps
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	Explain the purpose of the activity: to demonstrate to participants that different situations cause us to feel different emotions, which cause us to react in different ways.
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	Ask each participant to stand on the “cool” end of the thermometer. Explain to them that this represents when we feel “cool, calm, and collected.” Have them move to the “hot” end of the thermometer. Explain to them that this represents when we are extremely angry. Mention that the middle of the thermometer represents different levels of anger in between. Have students move back to the “cool” end of the thermometer. Tell them that the instructor will give them a pretend situation. Instruct them to move themselves up and down the thermometer in response to how they would feel if they were in that situation
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	Give the students multiple situations that might provoke their anger. This can include prompts such as, “your friend broke your PS2,” or, “your mom wouldn’t let you go outside to play basketball until you cleaned your room.” Adjust the content to the age-level of the participants.
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	Throughout the activity, encourage participants to comment about their own choices and the choices of others. Aside from making them aware of their own behavior, you want them to realize that other people are reacting differently to the same situation.

	[image: image110.png]



	Continue the activity until the group begins to show signs of disinterest. Reconvene the group.
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	Have a few participants discuss how they reacted to the various prompts. What situations did not bother them? What made them really mad?

Stress to them that it is o.k. to feel angry or upset. But from there, we need to learn positive ways to deal with those emotions in order to work through a conflict.

After emphasizing their personal reactions to the prompts, have them analyze their observations of others: Why did this make you very angry, but it only made someone else a little upset? How did you feel when you saw that you were angry, but someone else was not?  Ask them how many times they have had a conflict where they felt the other person didn’t care or didn’t understand them. Point out that this is because we all react differently to conflict.

Emphasize that, when we are presented with a conflict, it is important to understand that the other people involved may not feel the same emotions that we do. We need to remember that when we are trying to resolve conflicts.


	5B
	SAY WHAT YOU MEAN AND MEAN WHAT YOU SAY
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	Purpose
	To demonstrate the impact that vocal inflection has upon perceived attitudes.
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	Materials
	None
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	Preparation
	None
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	Time
	10 minutes
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	Cross Reference
	None

	[image: image117.png]



	Steps
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	Explain the purpose of the activity: To identify how the words of others often impact the way we feel.
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	Have the instructor give out compliments and mild insults to the participants. The key is that insults will be given in a calm, caring tone while compliments are given in an angry, abrasive tone.
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	Explain the other lesson: When we talk to others, it is not only what we say but how we say it. Discuss the idea that how we say things can affect how others perceive our attitude. How did you feel when the instructor gave you a compliment but said it in a nasty tone? How did you feel when the instructor was being mean, but made it sound like he/she was being nice? How do you think the instructor really felt? Have you ever said you were feeling a certain way when you really weren’t?


	5C
	EMOTION CHARADES
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	Purpose
	To brainstorm different kinds of emotions one might feel when faced with conflict. To expose participants to body language commonly associated with certain emotions.
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	Materials
	None
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	Preparation
	None

	[image: image124.png]



	Time
	10 minutes
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	Cross Reference
	None
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	Steps
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	5D
	HEALTHY AND UNHEALTHY EXPRESSIONS
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	Purpose
	To learn to distinguish between healthy and unhealthy expressions of emotions
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	Materials
	Paper

Pencils

Flip Chart

Marker
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	Preparation
	None
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	Time
	20 minutes
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	Cross Reference
	None
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	Steps
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	Now that we have identified various attitudes and emotions we can have when presented with conflict, we need to discuss how we express those feelings to others.  Discuss the difference between healthy and unhealthy expression of feelings. For example, if a person were angry, an unhealthy expression would be throwing something and breaking it, whereas a healthy expression would be talking about the problem without exploding. 
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	Ask students to find a partner and have them come up with 5 healthy expressions of emotion and 5 unhealthy expressions of emotion. Give them 5 minutes to brainstorm ideas.
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	Have the groups present their expressions. Write their responses down on a flip chart.
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	Discuss what the groups thought up. Was it more difficult to think of healthy or unhealthy ways to express your feelings? Do you usually express your feelings in healthy or unhealthy ways? If you do practice unhealthy ways, what can you do to express your emotions in a healthy way? 


	5E
	DE-ESCALATING EMOTIONS
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	Purpose
	To identify ways to manage emotions and to communicate them responsibly in conflict situations.
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	Materials
	Paper

Pencil
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	Preparation
	None
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	Time
	15 – 20 minutes
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	Cross Reference
	None
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	Steps
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	Have students picture themselves in a stressful situation. They could pretend they are about to take a big test or that they are about to have a fight with a good friend. Allow them to think about this for a minute or so.
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	Ask the students to describe how they feel. What emotions are they feeling? How does their body feel? (Are they tense? Do they have butterflies in their stomach? Do they feel like running away?) What does “their gut” tell them to do?
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	Have students relax. Instruct them to take a deep breath and count to ten slowly in their heads.
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	Now that you are relaxed, think about the situation again. Do you feel any differently?
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	Review the relationship between thoughts and feelings. Stress that students have control over their bodily reactions. When thinking about the conflict situation, students became angry or stressed or saddened. But by simply relaxing, changing their thoughts, and decreasing the intensity of the negative emotions they were feeling, they can control their immediate reactions to conflict. (For example: If you are worried about a big test you are about to take, realize that it is normal to be worried and a bit scared, but if you can calm yourself down, you will reduce your stress level and make the butterflies in your stomach go away.)
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	What are other ways you can calm yourself down in a stressful situation? (Stress for students to think about their choices: Breathing. Leaving the room and coming back. Talking to someone else about how you are feeling. Writing about how you feel. Changing the activity (ie: listening to music, watching TV, etc.)
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Conceptual Framework 6:

Action

Beyond our emotions are our actions.  While emotions provide color or music for our actions, it is what we do that make for conflict or cooperation.  And in actions as in emotions, we are in charge.  We are in control of what we do and we are responsible for what we do.  We saw as we talked about escalation that conflict could run away with itself and get worse and worse, and there is something about conflicts that seems to push us into climbing up that ladder.  But again, as in the case of emotion, let us make no mistake about it: we are the ones that do the escalating.  We take the actions that make the conflict run away.  Actions provide a powerful temptation to re-act, to respond, to answer back.  But it is the person who does it and that person is the one who acts.

So the discussion of actions comes back first of all to the person, for whom the action is the vehicle.  Let’s look at the automobile.  It’s the thing that gets into accidents and fender dents.  But it’s not the car that does it: it’s the driver, and the car is only his/her vehicle.  You can’t blame the car for the accident (unless the wheel falls off).  It is the person who speeds, or swerves, or loses control.  So conflict takes place among people, who make conflict and who mend it. 

Much of socio-political interaction is dyadic, that is, state to state, me to you.  Diplomatic relations are back and forth between two countries, personal relations involve our attitudes and actions toward each other.  All that is very natural, and we have been discussing important aspects of such matters as we talk of Respect and also of Recognize.  But we often tend to forget that such dyadic relations are about something, conflict is over something, cooperation is on something.  Sometimes we get overly caught up in our personal or even state-to-state relations and forget that there are issues to be confronted and problems to be solved.

So it is important to turn from managing our relations with each other to address constructive things that we can do, things that make us forget ourselves and instead create positive outcomes.  In the process, we usually find that we are doing better for ourselves in the process.

Jean Monnet was a French statesman, often called the Father of Europe because he created the institutions that have eventually led to the European Union and the process of European unification discussed in the previous session.  His penetrating advice was: “Let’s stop facing each other across the table, and instead sit on the same side and face the problem.”  Problem-solving is the best way to get people working together, overcoming their own conflicts, and moving from management to resolution to transformation.

Another important aspect of conflict and its management refers to the object of the conflict: Whom am I trying to beat?  Normally, conflict is thought of in terms of relative gains, that is, gains or wins of one party over another, the dyadic situation already discussed.  But we can also think of the situation in terms of my own goals and gains, where I am trying to beat my own record or simply achieve my own goals, no matter what the other party does, seeking absolute gains.  Athletes often say that they are nor really racing against the others but against their own previous score.  When we drive that automobile referred to above, we drive to get there, regardless of what other drivers—absolute gains thinking.  But sometimes we see drivers racing each other, or cutting off a car that had earlier got in our way, or succumbing to road rage.  These are cases or relative gains thinking, and it produces bad results.  Focusing on our own goals will help us understand our own conflicts, and giving up the idea of merely trying to beat someone else can often make conflict management possible. 
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Lesson Plan 6:

Action
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	Objective

	
	To help children recognize the source of our emotions and the relationship between our emotions and our actions.  To help children identify effective ways of managing our emotions: relaxation, self-control, and effective communication. To provide students with practical tools to develop this skill set.

	
	Goals and Understanding

	
	· Perception abilities encompass the understanding that conflict lies not in objective reality, but in how individuals perceive that reality. Perception abilities include: empathizing in order to see the situation as the other side sees it; self-evaluating to recognize personal fears; suspending judgment and blame to facilitate a free exchange of views.

· Emotion abilities encompass behaviors to manage anger, frustration, fear, and other emotions effectively. Emotion abilities include exercising self-control in order not to react to the emotional outbursts of others.
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	Review

	Concepts
	

	
	

	Vocabulary
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	Introduce & Discuss

	Vocabulary
	Opinion: A view somebody takes about a certain issue that is based solely on personal judgment.  

Fact: A statement of truth; something that can be shown to be true, to exist, or to have happened.

Attitude: Personal view of something, an opinion or general feeling.

Expression:
The communication of thoughts or feelings.

Reaction:
A response to stimulus can be emotional or physical.

De-escalation: To reduce the level or intensity of a difficult or dangerous situation.

Self-Control: The ability to control your own behavior, especially in terms of reactions.

Relaxation:
An enjoyable activity that provides a change and relief from work, or tension.

Tension: A feeling of nervousness or uncertainty caused by mental worry or emotional strain that makes natural relaxed behavior impossible.

Stress: Mental, emotional, or physical strain caused, for example, by anxiety or overwork.

	Concepts
	Breathing

· Most of us tend to breathe up in our chests, and these are short/shallow breaths instead of deep ones that come from our belly.

· That is what we are going to try to learn to do--breathe from our belly.

· If we can learn to breathe deep, from our bellies—it’s called diaphragmatic breathing—then it can help us to be calm and centered all the time-even in tense situations!

· I want us all to check and see how we are breathing right now.  We just want to be aware of how we tend to breathe normally.

· Let’s lie down and put one hand on our chest and one on our belly.  Just lie comfortably for a minute or two and breathe…Now pay attention to which hand is raising more when you breathe in.

· Let’s do an exercise that will help us notice what tension feels like in our body and also what it feels like to get rid of the tension and be relaxed.

· If we can recognize when we are tense, then we can learn to get rid of the tension too.

 

Tension Reduction

(Read slowly, allow time for appropriate pauses)

· Lay back in a comfortable position, close your eyes and allow comfortable feeling of relaxation spread through your body.

· We are going to tense your legs by having you point your toes toward the ceiling.  Tense these muscles now.  Notice the tension.  Notice what it feels like.  Now release it.  Let go of all the tension and notice the difference between the feeling of relaxation and the feeling of tension.  Notice how good it feels to let the tension go.

· Now we’re going to relax the muscles in your arms by making two fists and raising your arms off the ground slightly.  Study the tension.  And now relax.  Feel the difference between the feeling of tension and the feeling of relaxation.  As you relax, your muscles may feel loose, warm, or heavy.  That’s o.k.  You are gaining control over your body, and learning how to release the tension.  Your whole body continues to feel relaxed.

· Next we’re going to tense the muscles in your stomach by tightening your abdomen.  Feel the tension, notice what that feels like.  And now release.  Just let go of all your stomach muscles and notice the difference between the feeling of tension and the feeling of relaxation.  Continue to let go of all the tension.  

· Next what I’d like you to do is tense the muscles in your chest by taking a deep breath.  Hold it.  Feel the tension across the muscles in your chest.  Notice where that tension is.  Now release it.  Notice how much easier it is to breathe as you let your chest unwind.

· Allow your breathing to be slow and steady.    Slow and steady.

· Notice the difference as you release the tension.

· Next tense the muscles of your shoulders by raising your shoulders to your ears.  Feel the tension across the back of your shoulder blades.  Notice where that tension lies.  Now release it.  Let your shoulders fall all the way down into their natural position and feel the difference between the feeling of tension and the feeling of relaxation.

· Your whole body is continuing to feel more and more relaxed.

· Now we’re going to relax your neck by tucking in your chin.  Feel the tension across the back of your neck.  Feel it down across your shoulder blades and now release it.  Allow your neck to feel very loose and limber.

· And notice the difference between the feeling of tension and the feeling of relaxation.  Your whole body is continuing to feel pleasantly relaxed.

· Now we’re going to begin to relax the muscles in your face.

· First we will start with the muscles in your lower face.  Tense the muscles in your lower face by pressing your lips together and clenching your teeth.  Feel the tension across your jaw line.  Notice what that feels like.  Now release it.  Allow your jaw to hang very loose.  Feel the difference between the tension and the relaxation.  You may notice that you need to swallow more, that’s o.k.  It’s just another sign that you are relaxing.

· Now we are going to relax the muscles in your upper face by raising your eyebrows.  Feel the tension across your forehead.  Notice where that tension lies.  And now release it.  Allow your forehead to feel very smooth and comfortable.  Now we are going to further relax the entire face by squinting and smiling at the same time.  Notice all the tension in the tiny muscles in your face.  Notice where that tension lies.  And now release it.  So that your whole face is very deeply relaxed.

· Let all of your tension in your body go.  Now let’s lie here quietly for another minute.

· Now that we have practiced noticing what tension feels like and noticing what relaxation feels like, let’s see how we are breathing.  Put one hand back on your chest, and one hand back on your stomach and breathe comfortably.  Notice which hand is rising more now.

· Remember, if we can learn to notice when we feel tension, we can remember to relax it then.

Meditation

· Stay where you are.  I am going to be speaking to you.  This is a time for you to be quiet and comfortable.  This is a relaxation and breathing exercise also.  If I ask you any questions they are not meant to be answered out loud, they are meant to be thought about in your own head.  This is your quiet and peaceful time and not time for talking, we will be doing that in a bit.  I’d like you to stay awake, you will get more enjoyment out of it then, but if anyone falls asleep we will not make fun of him or her or wake him or her up until it is over.

· Now that you're sitting quietly practice your slow quiet breathing. Think about your breathing and try to ignore other thoughts that come to your mind. You can think about that later. Anything that comes to mind is for later. Close your eyes.

· Breathe in through your nose – out through your mouth.

· Breathe In…breathe out.  Again, breathe in…breathe out.

· Start to notice what you feel. 

· Choose to ignore any ideas that come to your mind about what has happened already today or what is going to happen later.

· As those ideas try to come back to your thoughts just make up your mind to think about your breathing.

· Gradually one thought will come to you. Let it have a place in your mind.

· "I am happy," or  "I can learn my spelling words," or "I will try to be nice to someone," or "I will stay calm when I feel upset," or "I can be more confident."

	 
	· How did this feel?

· Could you stay awake?

· What kind of emotions/feelings/situations could this help you with?

· Could you do this at night, if you couldn’t sleep? If you were scared in a storm? If your house was really noisy and you were in bed?

· If you get angry or tense in the future, will you be able to notice it in your body better?
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	Implement & Apply

	Activities
	Activity 6A – De-escalating Action

Activity 6B – What Do Feelings Look Like?

Activity 6C – Sources of Anger/Red Flags

	Handouts
	Handout 6A – De-escalating With CAPS

Handout 6B – Actions and Emotions

Handout 6C – What Makes You Tick?
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	Recap

	Review new vocabulary words.

Summarize “Action.”

· Explain that this is the end of the Respect section. 

· In conflicts it is important to be aware of your own self – its emotions, ideas and thoughts and to be able to communicate them effectively.  

· It is also important to be able to identify other people’s emotions, ideas and thoughts.  Also, when you have the skills to do this, you will be able to respond more appropriately and positively to conflict situations (increases your options for response).
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Activities 6:

Emotions and Expressions

	6A
	DE-ESCALATING ACTIONS
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	Purpose
	To show students ways how to de-escalate a conflict through their actions
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	Materials
	De-escalation Worksheet (empty example of instructor’s worksheet)
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	Preparation
	Print out a photocopy of the worksheet for each student
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	Time
	20
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	Cross Reference
	None
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	Steps
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	Explain the system of CAPS (Calm down, Agree to work through the problem, Point of view, Solve the problem)
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	In a group activity, ask students to identify ways to calm down and tell you why they think that they are important. Do the same with the other three points. 
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	If they did not identify all rules on the worksheet, go over each concept with them, explain 10-second rule, and other important concepts. Show them the importance of cooling off through meditation, breathing and other exercises before getting angry.
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	In conclusion, ask the students what they have learned about the different ways to de-escalate conflict. Are they willing and able to:

· Use the techniques learned in class to calm down before escalating a conflict?

· Commit to working through the conflict productively

· Define the underlying problem together

· Resolve the conflict without escalation


	6B
	What Do Feelings Look Like?
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	Purpose
	To show students how feelings can affect the body. It helps them see relate physical aspects to their emotions.
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	Materials
	Feelings Worksheet; memory cards with different emotions written on them
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	Preparation
	Make photocopies of worksheet for each student; write different emotions on memory cards
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	Time
	40 - 60 minutes (depending on length of guessing game)

30 minutes (without guessing game)
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	Cross Reference
	None
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	Steps
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	Explain that it is important to be aware of what makes them angry and how that anger affects their ability to react appropriately. Identifying triggers of anger can lead to conflict mediation. Understanding that different people react differently in certain situations makes us able to first ask questions about a person’s motivation rather than escalating a conflict situation. 
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	In larger groups, ask students to identify what happens to the body when a person feels angry/ afraid/ embarrassed/ disappointed/ worried/ happy (10 minutes)
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	Now, have each group identify two student to come in front of the class, give one of them an emotion card and make him/ her act out the emotion while the other tells a story (what he/she did before coming to school, favorite memory). Repeat with a positive and a negative reaction to the storyteller (but same/ similar story). Use especially boredom, disinterest to trigger anger and interest, active listening to trigger positive feedback in storyteller. His/ her reactions and feelings are the focus of this exercise. (10 minutes)
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	Alternatively, you can play an emotion guessing game with the students. Have one student from each group come up and act out an emotion in front of the class. The older the children, the more difficult emotions should be chosen, or such that can be interpreted differently. 
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	In conclusion, have a discussion about how different physical actions influence the way the story is told. Alternatively, ask students to talk about how different actions make them feel. Stress the importance of body language in conflict situation and how a positive body language can de-escalate conflict situations.


	6C
	Sources of anger/red flags
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	Purpose
	To identify the sources of our anger and to clarify the relationship between our emotions and our actions. 
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	Materials
	Sources of Anger Worksheet
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	Preparation
	Make photocopies of worksheet for each student
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	Time
	30 minutes
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	Cross Reference
	None
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	Steps
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	Explain that it is important to be aware of what makes them angry and how that anger affects their ability to react appropriately. Identifying triggers of anger can lead to conflict mediation.
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	Ask each student to fill out the Sources of Anger worksheet each for him or herself with the things that hurt them/ make them angry (10 minutes)
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	Split the students up into groups of 3-5 people and let them compare/ contrast their answer (5 minutes) 
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	Get back together and have all students talk about the things that make them angry. Write the most common things on a board to give them a sense that they are not alone in their emotions. (5-10 minutes)
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	In the end, ask them to discuss what they have learned about:

· What is it that triggers anger?

· What is it that makes you personally angry?

· What actions of yours can make others angry?

· How does that help you in your every day interactions?

	[image: image186.png]



	In conclusion, stress how important it is to keep in mind what triggers us to behave in certain ways and to know that the same is true for others. This knowledge helps us avoid certain actions as ways to react in certain situations.




________________________________________________________________________________________Part II: Respect

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Handouts 6:

Emotions and Expressions

	6A
	DE-ESCALATING WITH CAPS


1.
Calm down (think before you act!)

· 10-second rule

· breathe deeply

· don’t react to words, but focus on the problem 

· relax your muscles

· ________________________________________

· ________________________________________

2.
Agree to work through the problem (commit to solving it!)

· Use body language to show your willingness to solving the problem

· Use positive statements

· ________________________________________

· ________________________________________

3.
Point of View (define the problem!)

· Explain your POV (experiences, goals, values, perspectives, needs, feelings) and then listen to the other’s POV

· Use I statements

· Listen carefully and paraphrase

· ________________________________________

· ________________________________________

4.
Solve the problem

· Brainstorm solutions together (What do I/ you need/want?)

· Come up with a compromise

· Decide on implementing your solution

· _______________________________________

· _______________________________________

	6B
	ACTIONS AND EMOTIONS


	Feelings
	What Happens?

	Angry
	

	Afraid
	

	Embarrassed
	

	Disappointed
	

	Worried
	

	Happy
	


Other possible emotions to be used: defensiveness, openness, insecurity, cooperation, confidence, nervousness, and frustration.

	6C
	WHAT MAKES YOU TICK?


	What Makes You Tick?
	☺

	1. I feel mad when ___________________________________________________________

    because  ________________________________________________________________
	

	2. I feel uncomfortable when _______ ___________________________________________

    because  ________________________________________________________________
	

	3. I feel frustrated when _______________________________________________________

    because  ________________________________________________________________
	

	4. I feel angry at myself when __________________________________________________

    because  ________________________________________________________________
	

	5. I feel concerned when ______________________________________________________

    because  ________________________________________________________________
	

	6. I feel upset when __________________________________________________________

    because  ________________________________________________________________
	

	7. I feel annoyed when _______________________________________________________

    because  ________________________________________________________________
	

	And now others:
	

	6. I know that I make others feel upset when I _____________________________________

    because  ________________________________________________________________
	

	7. I know that I make others feel frustrated when I __________________________________

    because _________________________________________________________________
	

	8. I know that I make others feel angry when I _____________________________________

    because_________________________________________________________________
	

	9. I know that I make others feel annoyed when I ___________________________________

    because_________________________________________________________________
	


________________________________________________________________________________________Part III: Resolve

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Part III: 

Resolve

“Resolve to perform what you ought; perform without fail what you resolve.”

- Benjamin Franklin
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Note to the Instructor

The stage at which parties attempt to resolve a conflict is often a highly challenging yet potentially rewarding phase of conflict management. It is a stage, however, that relies heavily on the processes and outcomes of the first two “R” stages of the 3R paradigm: recognize and respect. This section will focus on how instructors may teach basic principles of conflict resolution to their students. The intention is not only for students to memorize these principles, but also for them to become engaged in the application of these principles inside and outside the classroom. 

One aspect of conflict resolution is choosing constructive ways to respond to problems. The basic goal of the “Ways to Respond” section is to teach students that they have a choice in how they respond to problems and the choices they make will determine whether the outcomes will be positive or negative. A variety of activities will assist in teaching students this principle:

· PEAR – Active Listening Activity

· Best Response Game

· Attack the Problem, Not the Person Exercise

· Choices and Consequences Role Plays

Another important aspect of conflict resolution is problem solving and negotiation. The “Problem Solving and Negotiation” section illustrates benefits of cooperatively addressing a conflict as a problem to be solved rather than a war to be won. It encourages students to think in creative and constructive ways in order to reach positive-sum, rather than zero-sum, outcomes. The activities below help to teach these principles:

· Crossing the River Game;

· Locked Up Exercise;

· River Game II; and

· “Armed Wrestling.”

Students may, at appropriate times, assist in resolving conflicts via third party mediation. The goals of the “Mediation” section include reviewing how to recognize and deconstruct conflicts, respect the parties involved, and help parties think of creative win-win solutions. Students will explore different scenarios and discuss if/when it is a good idea to mediate and how they would approach hypothetical yet realistic situations. Activities include the following:

· Intro to Mediation Exercise; and

· Mediation Role Plays.

Because the ways in which children and adolescents learn to address conflict carry over into their adult outlook and behaviors, it is important to teach youth how to deal with their problems at an early age. This is why the aim of the “Resolve” section—and the overall aim of this manual—is to teach students not how to eliminate conflict from their lives, but rather how to use innovative and positive ways to respond to real life problems they face in the classroom, on the athletic field, in their neighborhoods and at home. The primary hope is that these young people will then help to lead by example as they contribute to a healthier and more peaceful environment for themselves and others.
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Conceptual Framework 7:

Ways to Respond (Back to School and to Europe)

Conflict management comes in various forms: prevention, management itself, resolution, and transformation.  Each has a slightly different focus but they all are based on the same purposes and attitudes and take the same skills and actions.

Conflict prevention uses the Recognize phase early: It looks to see signs of conflict coming and tries to head it off.  The bully coming around the corner, the sharp answer from a usually kind person, the strongly stated opposition between two positions, the presence of two known clashing personalities on the same team—all these are signs that warn the alert conflict managers that their talents might be needed.  The array of Responses can include anything from soothing words and a smile to a more specific attempt at negotiation or mediation (discussed in the next sections).  Sometimes, however, the easiest way of prevention is simple separation, silence, avoidance.  Learning no to answer back, to shrug a shoulder, to turn aside a remark with a kind word is a wonderful and effective trait that can often work wonders.

Conflict management in the strict sense means eliminating violence as a means of pursuing the conflict and leaving it to other means.  It is often the first thing to undertake, to separate fighting parties, whether they be states or people, and have them give up the use of violence against each other.  States do this with truces and ceasefire, people by pulling apart two people having at each other on the playground.  These measures leave the basic conflict untouched, but they give states and people some breathing room (sometimes some heavy breathing room!) to calm down and think over what they are doing.  They think of what they are after and how much it costs them to do so by violence.  They may also plan a new attack and boil over in frustration, but that is where the conflict manager comes it.  S/He talks with the conflicting parties (separately, at least at first), gets them to articulate their problems and grievances, looks with them for alternative ways of finding a solution.  This last part is important.  If the parties are merely separated and their good fight is interrupted with out any further discussion of the conflict itself, they will doubtless merely look for another moment or figure out another corner to pick it up again.  Conflict management alone, in this strict sense, is incomplete and unstable; it contains a promise of conflict resolution and must lead to conflict resolution measures, or else it will break down in worse violence.

Conflict resolution means a solution of the issues at conflict.  The incompatibilities in positions, interests or opinions need to be reconciled, so that violence does not have an excuse to break out again.  The solutions offered about the pizza, the TV and the ball in the first session are simple examples, and types of solutions will be discussed in the next two sessions.  The point here is that the conflict manager (in the broadest sense), whether a party to the conflict or merely a helpful bystander, needs to think through the basis of the conflict and try to find ways of overcoming it, way that do not let negative emotions get hold of the situation again and drag it up the ladder of escalation.  Of course, in some cases, full solutions are not possible: well-founded interests differ, reasonable objectives clash, sound opinions differ.  In that case, the solution is merely to “agree to disagree,” to make the management phase permanent.  But the parties have to agree to this, not just let the truce hang unsupported.  And they have to avoid situations that might test their agreement.

Conflict transformation means replacing the conflict and incompatibilities with ties of cooperation.  The parties overcome their conflict by learning to work together, locking in the resolution of their areas of disagreement by building common activities where they depend on each other’s cooperation.  In the process (if it goes well) they learn that the other guy isn’t so bad after all, that they do have common views and interests that are more important than their past differences, and that they can trust each other.  Of course, all this doesn’t happen on its own or effortlessly.  It needs help and careful tending, and depends in building good will and trust between willing parties.  Thus there is an external party’s role, in bringing them together, and an internal parties’ role, in seeking to overcome their conflict.  That second role does not come spontaneously but needs to be developed—again the external parties’ role in helping.

Although conflict is all around us, so are all these stages of conflict management.  A recent report (NYT, Jan 07) on the rise of Latino students in formerly Black areas of Los Angeles indicates how school authorities were on the alert for incidents between the two groups and discussed ways of defusing potential conflict (conflict prevention).  One Spanish-speaking high school student, a popular leader, simply went on his way and avoided a former friend with whom some dispute had arisen (conflict management).  Eventually the matter at dispute was settled in the course of events, although the two continued to avoid each other (conflict resolution).  As time went on, it became difficult to avoid each other, the earlier issue passed away, and they returned their original friendship (conflict transformation). [to be revised]

Or, at a different level, European nations went to war on a regular basis, with increasing damage, for centuries.  After World War I they launched the League of Nations (conflict prevention) and signed a Peace Pact banning the violence of war so that the terrible conflict of the past not be repeated (conflict management).  But it was, because basic issues of conflict were not addressed, and World War II broke out.  Again, the Europeans joined the other Allies in establishing the United Nations in 1945 (more conflict prevention) but in the following decade they also began facing the means of carrying our, by pooling the components of their armaments industry through the European Coal and Steel and European Atomic Energy  Communities (conflict management).  They settled the territorial and other issues that had led to war in the past (conflict resolution) and then turned to integrating their economies in the European Economic Community and finally (but not necessarily the end of the process) began political integration into a European Union.

The interesting thing is that these stages are dynamic, not just separate situations.  For one, they build on each other, as stepping stones away from conflict into cooperation.  Furthermore, they are circular: the last stage, transformation, is in fact the first stage, prevention.  Transformation keeps further conflicts from breaking out.  But the circle does not turn in only one direction.  It may break down and revert to earlier stages, reversing the momentum.  That is why our discussion here frequently repeats the need for helping parties to be active.  We are interesting in knowing how to handle our own conflicts, and that comes first, so we know how it feels.  But we are learning also how to be helpful in reducing conflict around us.
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Lesson Plan 7:

Ways to Respond
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	Objective

	
	· To help students understand there are a variety of ways to respond to conflicts.

· To emphasize that people have a choice in how they respond to conflict.

· To explore the relationship between different types of responses and their likely outcomes/consequences.

	
	Goals and Understanding

	
	· Understand how to deconstruct real-life conflicts. 

· Propose solutions or ways to de-escalate the level of tension in conflict situations. 

· Know all three options for conflict resolution (fight, flight, unite) have repercussions.
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	Review



	Concepts
	Expressing emotions: A person can use the I-model to explain how they view and feel about a problem in a way that does not disrespect the other person and escalate the conflict. 

Relaxation: A person can think better when relaxed.

Communication: Some conflicts start because people misunderstand each other. Talking things out might help to reduce or eliminate misunderstandings, and lead to a resolution.

	
	

	Vocabulary
	De-escalation: To decrease or diminish the size, scope, or intensity a conflict.

Problem management: Dealing with a problem while being aware of the emotions that parties are feeling. Understanding that body language expresses emotions and that while emotions may happen involuntarily, a person has the ability to control how they express these emotions. Knowing that It is also difficult to make good decisions when one is upset. 
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	Introduce & Discuss

	Vocabulary
	

	Concepts
	This lesson discusses different ways to approach conflict and prepares students to look at conflicts as problems to be solved, rather than opponents to be defeated. The PEAR tool for actively communicating and working through conflict is also included.

Three choices of dealing with a conflict: 

1. Fight: engage in the conflict

2. Flight: disengage from the conflict, which is better sometimes, ex: gang fights

3. Unite: the way to resolve the problem 

Attacking the problem not the person: When two people decide to work together to solve the problem instead of attacking and opposing each other. 

PEAR:

· Paraphrase: Show that you understand what the other is saying

· Encourage the other to talk about his difficulties

· Pay Attention to what the other is saying

· Reflect the feelings of the person who is sharing

	Questions
	Explain that this session is about finding ways to solve problems and conflicts. Draw the conflict escalator at the top of the board. Then make four columns with the headings (from left to right) “problem,” “response,” “de-escalation,” and “resolution.” Then ask students:

· What are some real or common problems in school, at home, etc.?

Write some (2 or 3) of students’ suggestions on the left-hand side of the board. Then ask: 

· What are some possible ways kids might respond?

Write down 2-3 responses (some positive, some negative) for each problem. Then for each response ask (motioning from the “peak” to the “de-escalation” part of the conflict escalator):

· Would this response lead to a de-escalation of the conflict?

Write “yes” or “no” accordingly. Then go down the list of responses again, pointing toward the “resolution” part of the escalator, and ask:

· Would this response lead to a resolution of the problem?

Write “yes” or “no” accordingly. Explain that there are many ways to respond to conflicts and different responses lead to different outcomes. If time permits, give students another opportunity to think of responses that might lead to conflict de-escalation or resolution.
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	Implement & Apply

	Activities
	Activity 7A – PEAR 

Activity 7B – Best Response Game 

Activity 7C – Attack the Problem Not the Person

Activity 7D – Choice and Consequence Role Plays

	Handouts
	Handout 7A – Choice and Consequences Skit Scripts (3 pages)
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	Recap

	Summarize Ways to Respond:

· People choose to respond to conflicts in different ways.

· Different responses may lead to different outcomes.
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Activities 7:

Ways to Respond

	7A
	PEAR
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	Purpose
	To learn how to communicate effectively by practicing active listening skills.
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	Materials
	None
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	Preparation
	None
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	Time
	10 minutes
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	Cross Reference
	RESPECT – “Communication and Active Listening”
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	Steps 
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	Go over the meaning of each letter in the acronym “PEAR”

P = Paraphrase the facts to show that you understand what the other person is saying, and so that that person knows that you are listening to them. “So you want to go to the party and your parents won’t let you.”

E = Encourage the other person to talk about their difficulties. “Tell me more about it, maybe I can help.” “Do you want to talk about the problem?”

A = Pay Attention to what the other person is saying. Look at the speaker. Encourage them to share by nodding, smiling or other positive signs.

R = Reflect the feelings of the person who is sharing. “You sound upset about not being able to go to the party.” “How do you feel when she says those kinds of things?”
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	Pair students into groups of 2 to practice PEAR talking (and listening) about their own problems.
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	Ask students follow-up questions:

· How did you feel when your partner was listening closely to you? 

· If you were really upset about something do you think this would help to calm you down?

· Why might this be effective in helping to resolve conflicts?

· Did this type of communication feel “strange?” If so, do you think it might become less strange over time?

· What other positive effects might come from actively listening to others? 


	7B
	BEST RESPONSE GAME
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	Purpose
	To identify ways of responding to conflicts in a manner that de-escalates the conflict and leads to a resolution of the problem.
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	Materials
	TV

Videos/DVDs set to desired sections

Suggested movies: †

“Mean Girls” -- bullying

“Christmas Story” -- family

“Back to the Future” – bullying

“Hurricane Streets” – peer pressure

“Au Revoir, Les Enfants” – history, war
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	Preparation
	Prepare the videos for viewing (make sure they start at the correct scene). 
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	Time
	20 minutes
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	Cross Reference
	RECOGNIZE – “Stages of Conflict”
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	Steps 
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	Draw the conflict escalator on the board. Explain to students that they will watch movie clip(s) that present conflict in the lives of kids like them. Let them know that you will stop the video(s) as the conflict is escalating, perhaps even peaking (demonstrating the possible stage and direction of a conflict using the escalator). Then tell students that you will call on them to present their ideas on how to de-escalate the situation.
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	As mentioned, show the students a movie scene where there is a building up of tension and stop it at the climax of the tension and solicit suggestions that students have for de-escalating the conflict (motioning to a downward motion on the conflict escalator)
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	Resume the video clip to see how the characters in the film responded to the conflict. 
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	Lead students in an analysis of the resolution presented in the movie, in comparison with students’ ideas of what would de-escalate and solve the conflict”[image: image320.png]
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	Questions to ask students after the films:

· Did you have an experience similar to an experience shown in one of the video clips?

· What is an experience where misperceptions; scarce resources; lack of communication or heightened emotions played a role in escalating the conflict?

· What happened?

· How did they solve the conflict?

· Was it a good situation?

· Did the people involved walk away or did the conflict continue to escalate?

· What could have been a better solution?
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	Notes
	† Special attention to the films selected may be beneficial for addressing specific topics. If students are mature enough to watch war movies or other movies with adult content then perhaps a pre-viewing warning might serve the activity well. 


	7C
	ATTACK THE PROBLEM NOT THE PERSON
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	Purpose
	To learn how to attack problems, not other people. 

To approach a problem with a “partner” rather than an “opponent.”

To encourage students to look for win-win situations (mutual gain).
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	Materials
	Scotch tape

Paper

Pen
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	Preparation
	None

	[image: image216.png]



	Time
	5 minutes
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	Cross Reference
	None
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	Steps 
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	Two students each get a sign (with a position) taped to their chest of “You took my pencil!” or “You never share!”
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	They haggle and fight yet fail to resolve the issue.  So the problem is literally stuck to them and in turn they attack each other.
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	The next two students experience the same conflict. But this time they decide to problem-solve.
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	They stick the problem on the board and decide to work it out by facing it together side by side with the problem facing them rather than facing one another antagonistically.
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	Ask follow-up questions:

· Which group was able to come to a resolution faster? Why?

· What are some of the other benefits of attacking the problem and not the person?

· Sample responses: avoid hurt feelings, de-escalate vs. escalating the conflict




	7D
	CHOICE AND CONSEQUENCES ROLE PLAYS
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	Purpose
	To re-emphasize that people can respond to problems in a variety of ways.

To identify different choices for responses and to recognize the different consequences each of these actions may have.
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	Materials
	Paper and pens

Skits (see attached)
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	Preparation
	None
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	Time
	20 minutes
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	Cross Reference
	None
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	Steps 

	[image: image230.png]



	Explain that there are different ways to deal with a conflict. Fight, Flight or Unite. Often there is a choice in how to deal with a conflict. Usually, “Fight” and “Flight” will not address the problem. Unite will. However, you can’t always “Unite.” Sometimes, “Fight” is unavoidable and “Flight” is a better option. Sometimes there is only one safe choice. Ex. to run away from a gang fight, or to tell a teacher or other adult if you have serious problems with your parents. In any case, students may be able to Unite in many of their conflicts. This lesson will teach students skills for uniting.
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	Explain that students will watch three different skits about conflict. Tell them that there will be similarities and differences between the skits and that they will be asked questions about each skit after it has been finished so they need to pay close attention to what is happening.  The three skits involve the same conflict and each begins the same, but the choices made in each skit are different, as are the consequences of the different choices.  
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	Two teachers (or students) act out the skits while the third moderates the discussion.  
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	Questions to follow each skit:

· What happened?

· What was the choice made in this situation? Fight, Flight or Unite?

· What are/were the consequences?
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	Questions to ask students after the skits:

· What was the problem in each role play?

· _____ and _______ were having an argument about their CDs.  

· When was the problem resolved?

· In the Unite skit when the two of them talked about their problem. 

· What was different that helped them resolve the problem?

· They talked about their problems.  

· Were there other things that helped them resolve their problem?

· They shared their feelings, the friend apologized, they tried to think of a way that both of them could get what they want.  
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Handouts 7:

Ways to Respond 

	7A
	“Fight, Flight Unite” Skits


Choice 1: “Fight”

Speaker 1: 
Hey, I heard from Ryan that you took my new CD.  

Speaker 2:
Yeah, I took your CD because you have my CD and haven’t given it back to me.   

Speaker 1:
I have your CD because you loaned it to me. You can’t just take my CD. Give it back.

Speaker 2:

No, I’m not going to give you your CD until you give me mine.   

Speaker 1: 
You’re such a jerk, give me my CD.  If you don’t give me my CD I’m going to throw your CD in the garbage.   

Speaker 2: 
Go ahead, but if you do you’ll never see your CD again.  

Speaker 1:
Give it to me!

Speaker 2: 
No.

Speaker 1
Give me my CD!!

Speaker 2 
Make me.

Speaker 1
Alright, I will! (fight ensues)

Questions for students:

· What happened? 

· What was the choice made in this situation? 

· What are the consequences?

Choice 2: “Flight”

Speaker 1: 
Hey, I heard from Ryan that you took my new CD.  

Speaker 2:
Yeah, I took your CD because you have my CD and haven’t given it back to me.   

Speaker 1:
I have your CD because you loaned it to me. You can’t just take my CD. Give it back .

Speaker 2:

No, I’m not going to give you your CD until you give me mine.   

Speaker 1: 
You make me so angry. Give me my CD.!!  If you don’t give me my CD I’m never going to talk to you again.  

Speaker 2: 
Alright, see if I care!! 

Speaker 1:
Fine!!

Questions for students:

· What happened? 

· What was the choice made in this situation? 

· What are the consequences?

Choice 3: “Unite”

Speaker 1: 
Hey, I heard from Ryan that you took my new CD.  

Speaker 2:
Yeah, I took your CD because you have my CD and haven’t given it back to me.   

Speaker 1:
I have your CD because you loaned it to me. You can’t just take my CD. Give it back.

Speaker 2:

No, I’m not going to give you your CD until you give me mine.   

Speaker 1: 
I’m your friend.  Don’t you trust me to give you back your CD?  I’ll give it to you on Monday. Just give me my CD back.

Speaker 2: 
Not until you return my CD. I don’t think I can trust you.  

Speaker 1:
 I feel hurt when you don’t trust me, because we’re supposed to be friends. I will give your CD back on Monday, I just forgot it at my house this morning.    

Speaker 2: 
I’m sorry, I didn’t mean to hurt you, I just want to get my CD back, and I also think the new CD you got is really cool.  

Speaker 1
It is cool. Why don’t we go listen to it at my house after school? Then we can make a copy of it and of your CD. That way we can each get our CDs back and you can have a copy of my CD and I can have a copy of yours. 

Speaker 2 
Sound’s good to me. I’ll come over after school.  

Speaker 1
Alright.  

Questions for students:

· What happened? 

· What was the choice made in this situation? 

· What are the consequences?
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Conceptual Framework 8:

Problem Solving and Negotiation

Once we decide to turn to problem solving, negotiation is the primary way in which we bridge our differences and devise common projects of cooperation.  We negotiate every day to do all kinds of things, from getting the keys to the car to devising a text of legislation in Congress that will pass to ending a war or setting up the World Trade Organization.  Negotiating is the process of combining divergent positions into a common agreement trough communication.  It is the action of resolving conflicts, by bringing conflicting parties together on a common project. 

Parties can overcome their differences by one of three processes, which can be called concession, compensation, and construction.  They fall into one of two categories, zero-sum and non-zero-sum (or positive sum).  In the first, there is a winner and a loser; what one part wins the other loses.   Sports games are zero-sum; whatever the score, one team wins and the other loses. Other zero-sum situations need not necessarily be all or nothing: splitting the difference or meeting the other party halfway are also such situations, in which each side gives in the same amount.  In between are compromises made of unequal concessions: I’ll go part way to meet you but still at a corner closer to me than to you, or the US agrees to negotiate with North Korea but only along with 4 other concerned states and non one-on-one.  Concessions are useful ways of meeting the other party and resolving differences, even though they involve giving up part of the outcome.

Non-zero-sum processes are either positive or negative.  We have already met negative-sum situations, where parties realize that their conflict is not getting them anything and hurts them more than it helps.  Positive-sum outcomes are those where both parties are better off as a result, not necessarily equally better off (compared to each other) but better off compared to their previous conflict situation.  Again, focusing on absolute rather than relative gains facilitates the achievement of positive sum outcomes.

There are two ways to do this.  One is by compensation.  Compensation can be thought of as concession making on different items, as opposed to giving in on a single issue.  The best way to come to positive-sum agreement is to trade off things one party values more highly against those things that the other party values most.  That is the simple basis of trade and purchasing: the buyer gives up money in order to get a rug or a car or a house that s/he wants, and the other party gives up the rug or car or house in order to get the money that s/he values more.  Each is better off as a result, creating a positive-sum outcome.  Note that it is not the intrinsic value of the items that counts, but they way it is valued by each party.  $100 worth of rug is equal to a rug’s worth of money, but to the buyer the rug is more valuable and to the seller the money is worth more (that’s why he is selling his rugs, after all).  This makes simple sense, but so often we are unwilling to compensate the other party in order to get what we would like, but rather just insist that it is ours or that we deserve it. Negotiation is giving something to get something.

But sometimes the items in dispute cannot be divided into these two differentially-valued piles, or traded off against another item.  In that, we have to resort to construction, the redefinition of the items at stake in a way that we both can benefit from the outcome.  Rather than fighting over who gets the book needed for tomorrow’s homework, or trying to give candy to get it, we might do our homework together.  Rather than holding on to their own coal and iron, or trading coal for iron, Germany and France in the Coal and Steel Community agreed to cooperate in industrial development, to their positive-sum mutual benefit.  Rather than competing for relative gains, as previously discussed, they both aimed at absolute gains, and in cooperating raised the gains each could achieve.

Negotiation makes cooperative problem solving possible.
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Lesson Plan 8:

Problem Solving and Negotiation
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	Objective

	
	· To explore ways of approaching a conflict/problem in a positive and creative way.

	
	Goals and Understanding

	
	· Gain experience in solving problems creatively and cooperatively.

· Better understand possible consequences of dealing with conflict in different ways.
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	Review

	Concepts
	· There are different ways to deal with conflict.

· Different approaches have different consequences, and it is important to think about these consequences before deciding how to act in conflict situations.

	
	

	Vocabulary
	Communication: Different sides talking in an effort to resolve a problem.
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	Introduce & Discuss

	Vocabulary
	Cooperation and Problem Solving: Working together to create a solution to the problem.

Negotiation: When two or more people decide to work out a conflict together

Compromise: When different sides in conflict give up something they want in order reach an agreement. (Making a deal)

	Concepts
	· Working together, versus against each other, using cooperation and communication can often times bring better outcomes for all sides of the conflict.

· There are different ways to resolve a conflict. All sides may give up a little so as to come to an agreement, and sometimes they may come up with a creative idea that allows each side to get that which is of most interest to them.

	Questions
	· Explain a time when you compromised in order to settle a dispute.

· Can you think of any creative solutions to problems you may have had with others?
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	Implement & Apply

	Activities
	Activity 8A – Crossing the River

Activity 8B – Locked Up

Activity 8C – River Game II

Activity 8D – “Armed Wrestling”

	Handouts
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	Recap

	Review new vocabulary.

Summarize the idea of Problem Solving

· What are the benefits of taking a problem solving approach to conflict resolution?

· Prevention of violence

· Possible win-win situation

· What are some important things to keep in mind while trying to solve a problem?

· Actively listen to the other person

· Attack the problem not the person

· Think of creative ways to help both people reach their goals
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Activities 8:

Problem Solving and Negotiation

	8A
	CROSSING THE RIVER
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	Purpose
	To help students learn the importance of cooperation and collective problem solving in conflict management.
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	Materials
	Two chairs
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	Preparation
	Prepare “thermometer.”
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	Time
	10 minutes
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	Cross Reference
	None
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	Steps
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	All kids stand in a line, on ‘one side of the river,’ beginning at a point A. Set a chair across the room, and call it point B.
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	Count the number of students, and explain that only that number of feet are allowed to touch the ground between point A and point B. (For example: 10 students = 10 feet can touch the ground)
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	Ask the students to try to get from point A to point B. If they cannot figure it out, hints should be given. If time allows, ask them to cross the river again using a different method.
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	Possible Solutions: 

· Half the students stand in the river and help the others across by letting them step over their feet.

· Half the students carry the other half across the river.

· Half the students walk the other half over as a “wheelbarrow” with the non-walking partner using their hands to cross.
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	Summary: Ask students…

· How would you describe the solutions you came up with?

· Funny, different, silly…CREATIVE!

· Have any of you thought of creative solutions to problems in your life? Give examples.

· What is necessary for people to come to creative solutions more often?


	8B
	LOCKED UP
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	Purpose
	To understand how a lack of communication serves as a source of conflict and how communication serves as one way of resolving conflict.
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	Materials
	Two pieces of candy, ribbon
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	Preparation
	Hide candy in opposite corners of the classroom
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	Time
	10 minutes
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	Cross Reference
	RECOGNIZE – “Sources of Conflict”
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	Steps
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	Ask for two volunteers (two boys or two girls) and take them outside of the classroom. One teacher may explain to the class that Student A and Student B are going to be tied together and that they need to retrieve both sets of chocolate placed in the room. Tell the students not to say anything but to remain quiet and observe the two volunteers.
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	In the hall, a teacher will whisper to Student A that he/she needs to get the chocolate from corner x. Then they will whisper to student B that he/she needs to get the chocolate from corner y. They are instructed not to speak to one another or to tell the other what they were told by the teacher.
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	Student A and B are brought back into the classroom, arms tied together with a piece of ribbon (or simply told to keep their arms linked) and given 30 seconds to accomplish their divergent goals.
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	If they are unable, in the second round they are allowed to talk to try and figure out the solution and get both chocolates by the end of the game. If the students are still unable to figure out how to compromise, ask the class for suggestions. If necessary, hint at the solution of going to one corner and then the other and sharing the chocolates.
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	Ask the rest of the class to describe the game and the problems they observed.

· Did any conflicts arise?

· Was the game easier with communication or in silence?

Write on the board: “Reasons conflicts happen” and solicit responses.

· Add emphasis to “Lack of communication”.


	8C
	RIVER GAME II
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	Purpose
	To brainstorm different ways to shift a competitive (zero-sum or win-lose) situation into a cooperative (positive-sum or win-win) situation.
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	Materials
	Candy
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	Preparation
	None

	[image: image265.png]



	Time
	10 minutes
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	Cross Reference
	None
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	Steps
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	Ask for two volunteers. Position volunteers on either side of an imaginary river. Explain that if Student A gets Student B to come to their side they will get candy, and that if Student B gets Student A to come to their side they will get candy.

	[image: image269.png]



	Let the students try game for 30 seconds. At first it is likely to end in stalemate, with each child remaining on her/his side.
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	Let the students play the game again or ask for new volunteers. After a while it is likely that one child will persuade/bribe/force the other to come to their side. One student will then get candy.
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	Encourage the student to think hard about another solution to the problem in which both kids should get candy. Ask for suggestions from the class. Let the students play again.
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	Eventually, somebody should come up with the solution that if the students make a deal they will both get candy. That is, if Child A agrees to swap places with Child B then both will qualify to get candy. A win-win outcome!


	8D
	“ARMED WRESTLING”
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	Purpose
	To teach students to communicate in order to achieve common goals, and to look at activities for opportunity for mutual gain through cooperation, rather than a zero-sum game of competition.

	[image: image274.png]



	Materials
	None

	[image: image275.png]



	Preparation
	None
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	Time
	10 minutes
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	Cross Reference
	None
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	Steps
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	Divide the students into pairs and instruct them to get into a hand-in-hand position. DO NOT use the term arm wrestling because it denotes competition. Rather than use the term “armed wrestling,” demonstrate the position to the kids. If the students use the term, say that the position is the same but the rules are different. Tell the students:

1. You will receive one point each time the back of your partner’s hand touches the desk.

2. You must keep track of your own points.

3. If you get more than 5 points, then you get a candy prize.
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	Allow the students to play for 15 seconds. They will almost invariably arm wrestle.   

Ask the following questions:

· What was the goal of the game?

· Are there situations in which we compete without thinking?

· What did you gain by competition?

· Is there a way you could play this game so that you win more?  

(We will re-visit the game at the end of the lesson to see how!)
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	Elicit from the students two cooperative ways to play the game to maximize points earned:

1) Without resisting, allow each other to go back and forth “winning” as fast as they can to each get as much candy as possible

2) Designate one person to be the “winner” and the other the “loser” and tap the loser’s hand on the desk as many times as possible. Then divide the candy equally.
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	Discuss the issues of maximizing outcomes through cooperation and how trust increases rewards.
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Conceptual Framework 9:

Mediation (Remember Romeo?)

The previous discussion is all well and good, but sometimes the conflict continues because the parties cannot think negotiation.  They are too caught up in the conflict to look for a way out.  In fact, they are enjoying themselves.  They are too caught up in the conflict to realize that, far from a positive- or even a zero-sum situation, they are in a negative-sum situation by pursuing their conflict.  In fact, they feel that such is the sacrifice necessary to pursue their conflict.  Or they are too weak to reconcile or see reconciliation as a sign of weakness.  In fact, they are locked into a hurting conflict and can’t get out.

This is the situation that calls for a conflict manager as a mediator.  A mediator is a catalyst who helps parties negotiate and reconcile when they cannot do it them selves.  The awful fact is that parties in conflict need help; they are too involved to be able to get out of the conflict alone.   The mediator may be needed to carry messages, a communicator without any direct involvement.  Or s/he may be needed to think up solutions, a formulator who provides ideas that the conflicting parties cannot come up with themselves.  Or s/he may be needed to buck up one of the parties, shown them how to reconcile without appearing weak, or even help make an attractive outcome possible, a “manipulator” who acts as an active peacemaker.

The mediator helps the parties to wind down their conflict, to climb down the escalation ladder and de-escalate.  S/he needs to think through the levels of management, resolution and transformation.  This involves such steps as separation and cooling off, communicating their needs and grievances, understanding each other’s position, coming to an agreement, and learning to work together. 

The trouble is that, because of the indicated obstacles, the mediator is also a meddler, an outsider seen by the parties as an intruder preventing them from sure victory or at least rewarding satisfaction.  “Go ‘way and leave me alone,” the conflicting parties are often heard to say;  the one thing they can agree on is that the third party should stay out.  That is why US involvement in the Middle East dispute (or the South Africa dispute earlier) is so difficult: the parties want the US on their side, but not as an impartial mediator, and they suspect that the mediator (because it is mediating) is biased in favor of the opponent. 

Remember Romeo?  Just after he had fallen in love with Juliet, Romeo and his friends were out on the town and ran into Tybalt, leader of the rival family gang (and Juliet’s brother).  Mercutio teased Tybalt and they started to fight. Romeo intervened; he didn’t want his best friend and his future brother-in-law to kill each other.  But they pushed him aside and went at it again. A second time Romeo intervened, pulling Mercutio aside, but Tybalt seized the moment to stab him in the back.  Mediating is a dangerous business and may lead to the wrong results if not carefully done.  But these two swordsmen desperately needed a mediator, even if they didn’t know it.  So we need to know how to mediate, to communicate, formulate and even manipulate between the parties.  That is the ultimate challenge of conflict management.
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Lesson Plan 9:

Mediation
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	Objective

	
	· To teach students about the role of mediators and when it is and is not a good idea to try and mediate a problem.

· To instruct students on how to mediate a problem then give them practice in mediating hypothetical conflicts.

	
	Goals and Understanding

	
	· Understand what mediation is, what mediators do and how. 
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	Review

	Concepts
	· Before attempting to resolve a conflict it is important to deconstruct it so that the interests (not just the positions) of both sides are clearly known.

· In order to efficiently and effectively address a problem it is important to communicate respectfully to all sides. Active listening can be a helpful tool in such communication.

· Conflict resolution may entail compromise but it may also leave the door open for constructive positive-sum outcomes. It is best to approach conflicts in a cooperative, not competitive, manner so as to jointly explore and create innovative solutions to the shared problem.

	
	

	Vocabulary
	Communication:  Some conflicts start because people misunderstand each other. Talking things out and explaining might take care of it.


Compromise:  Sometimes people give up a little bit of what they want individually in order to reach an agreement together. Giving up a little bit of what you want is compromise. 

Negotiation:  When two or more people decide to work out a conflict themselves, they might decide to talk it out together and negotiate.

Problem Solving:  When people decide to work out a conflict, they may start by defining the problem. They may then brainstorm lots of different solutions to the problem before choosing a solution and acting on it. 

	

	[image: image285.wmf]
	Introduce & Discuss

	Vocabulary
	Mediation:  Sometimes people have trouble resolving a conflict without help. In these situations a mediator may be useful. A mediator helps people find a solution to the conflict. The mediator does not tell the people what to do. S/he helps them decide for themselves.

Mediator:  Being a mediator is really just about HELPING OUT people who are in a conflict.

	Concepts
	Write the word “Mediation” on the board and solicit ideas for its meaning. After several students give their ideas write the modified definition given above. 

Explain to the children that during today’s lesson they will think about another way of dealing with conflict.  They are going to think about being mediators, people who practice mediation. Mediation can take place in the playground, in school and at home. Go over all the vocabulary including the differences between mediation and negotiation, stressing that in mediation a person outside of the conflict attempts to help the relevant parties resolve the problem.

Questions: 

· When would it be appropriate to intervene in a conflict?

· If it is safe (ex. if you know the people involved and there are no weapons)

· If intervening may serve to de-escalate the conflict

· When would it be best to stay out of the conflict?

· If it is dangerous (ex. if there are weapons, gang violence, etc.)

· If intervening would serve only to escalate the conflict

· Hand out and go over the “Steps for Mediation” handout.
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	Implement & Apply

	Activities
	Activity 9A – Intro to Mediation

Activity 9B – Mediation Role Plays

	Handouts
	Handout 9A – Steps for Mediation

Handout 9B – 3R Mediation Guide
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	Recap

	· Review new vocabulary words

· Summarize “Mediation.”

· Explain that this is the end of the Resolve section and the conclusion of the PeaceKidz program, but not the end of students’ opportunity to use what they have learned to more positively address conflicts in their lives via the 3Rs. 
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Activities 9:

Mediation

	9A
	ROLE PLAYS – INTRO TO MEDIATION
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	Purpose
	· To introduce students to mediation and give them a chance to mediate dispute(s) illustrated by the teacher/student skits.
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	Materials
	· Steps for Mediation worksheet

· 3R Mediation Guide worksheet
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	Preparation
	Print out photocopies of the worksheet for each student
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	Time
	25 minutes
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	Cross Reference
	None
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	Steps
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	Ask students to explain what the word “mediation” means
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	Distribute the ‘Steps for Mediation’ worksheet. Briefly run through each step. Enact the role-play below to illustrate mediation in action. Ask students to follow along (and possibly assist).
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	Explain that teachers (and possibly students) will act out a conflict situation where one teacher acts as a mediator (with help from the class using their worksheets, if desired). Students should pay careful attention because they may be asked to play the role of a mediator in the subsequent Mediator Role Plays.
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	A teacher narrates the following:

Narration A:  Pat and Lou are good friends. Pat failed his math test and told Lou all about it. Lou promised he wouldn’t tell anybody else. Later Pat found out that everybody in his class knew that he had failed the test and some of the other children even laughed at him. During lunchtime Pat decides to confront Lou about it, he begins to yell at him in front of everybody in the cafeteria.
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	Two teachers/students act out the disagreement between Pat and Lou. Another teacher/student acts as mediator: 

· Pat blames Lou for gossiping; Lou denies it. Pat says he doesn’t want to be Lou’s friend anymore.  

· Mediator enters and asks if Pat and Lou want help to sort out their argument.

· Asks Pat and Lou to tell their stories in turn

· Ex. ‘What happened?’ ‘How do you feel now?’ Listens carefully.

· Asks everyone to try to calm down and pull back for a minute.  

· Asks Pat and Lou, “What do you think the problem is?”  Then ask them “What do you think of the way the other person sees the problem?”

· Asks Pat and Lou, “Do you think we can reach an agreement about what the problem is and then try to find a solution for it?”

· Reaches an agreement about what the problem is.

· Mediator begins to look for a solution; ex. asks Pat what she or he could have done differently.  Then asks Lou what she or he could have done differently.

· Asks Pat what she or he can do here and now to help solve the problem.  Asks Lou what she or he can do here and now to help solve the problem. 

· Finds a Solution that both Pat and Lou feel good about.  In this case, Lou says he’s really sorry for hurting Pat, he didn’t mean to.  Pat says he’s sorry for yelling at Lou in front of everybody in the cafeteria.  Lou offers to help Pat with his math.

· Repeats the solution to Pat and Lou and asks if each agrees.

· Mediator congratulates Pat and Lou on a successful mediation.
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	Optional: Ask for a volunteer mediator from the class. Ask the volunteer mediator to get involved in the next situation that Teacher 1 plus another teacher/student are going to act out.  Explain that the volunteer should follow the ‘Steps for Mediation’ worksheet. Teacher 2 will help the volunteer mediator follow the steps and find a solution.  

Narration B:  Roger and Amy are in the living room. Amy is reading a book and Roger is watching basketball on TV. At 8pm Amy grabs the remote control and changes the channel to her favorite show, “Friends.” Roger gets really upset because he was really into the game and wanted to watch it to the end. He takes the remote from Amy and changes back to the basketball game.  Amy starts crying, because she watches Friends every Thursday before getting ready for bed.

	
	In conclusion, emphasize that conflict is a normal part of life and human society, and often a necessary part of the dynamics of change. Viewing any conflict as positive or negative in itself is not particularly helpful. Conflict in itself is not positive or negative, but the outcomes can be, depending on how people respond to it. Understanding and working with people’s reactions to conflict and the specific issues will more effectively influence and guide the outcome.
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	3R Mediation ROLE PLAYS
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	Purpose
	· To encourage students to practice mediating a dispute(s) using what they have learned about the 3 Rs.
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	Materials
	· “Steps for Mediation” worksheet

· 3-R Mediation guide
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	Preparation
	None (But it helps if students first do the “Intro to Mediation” exercise)
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	Time
	20 minutes
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	Cross Reference
	None
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	Steps
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	Hand out both mediation worksheets and instruct students to follow the “3R Mediation Guide” to help them mediate the conflict(s) that their classmates act out.
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	Groups of 3 students get together and decide who will be the ones in the conflict and who will be the mediator. 
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	Students can either make up their own fight or may ask for ideas:

· Brother and sister compete for the remote control and the mother mediates.

· Two girls fight over a boy and a friend of the boy tries to mediate.

· Two brothers argue about who gets to play a video game and a father mediates.

· Two students dispute who gets to use the ball in gym and a teacher mediates.
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	Allow students to run through one (or a number of skits alternating the mediator).
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	Follow-up questions:

· Was the mediator able to help the parties resolve their conflict? Why or why not?

· Did the mediator follow the list?

· What challenges did mediators find?

· When is it good to mediate?

· When is it better not to mediate?


________________________________________________________________________________________Part III: Resolve

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Handouts 9:

Mediation

	9A
	STEPS FOR MEDIATION


Introduction

1.
(If it is safe/appropriate) Ask the people arguing if they would like your help in solving the problem.

Listening

1. Ask the first person "What happened?"

2. Ask the first person “How do you feel?”

3. Ask the second person "What happened?"

4. Ask the second person “How do you feel?”

Looking for Solutions

5. Ask everybody to pull back a minute.

6. Ask the first person “What do you think the problem is?”

7. Ask the second person “What do you think the problem is?”

8. Ask the first person “What do you think of the other person’s way of seeing the problem? 

9. Ask the second person “What do you think of the other person’s way of seeing the problem?” 

10. Ask everybody “Might we be able to agree on what the problem is, and then can we look together for a solution?" 

11. Help both people agree on what the problem is.

12. Ask the first person “What could you have done differently?”

13. Ask the second person “What could you have done differently?”

Finding Solutions

14. Ask the first person “What can you do here and now to help solve this problem?”

15. Ask the second person “What can you do here and now to help solve this problem?”

16. Help both people find a solution they feel good about.

17. Repeat the solution to both people and ask if each agrees.

	9B
	3R MEDIATION GUIDE


[image: image321.png]



RECOGNIZE
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RESPECT
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RESOLVE (de-escalate)
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Recognize, Respect, Resolve

Recognize

1.
Identify the cause of the conflict__________________________________________

Respect

2.
Define the problem_____________________________________________________

________________________________________________________________________

3.
Describe each POV_____________________________________________________

_______________________________________________________________________

Resolve

4.
Recommend solutions

A._______________________________________________________________


B. _______________________________________________________________


C. _______________________________________________________________ 

______________________________________________________________________________________________Appendix

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Appendix:

Wall Charts/Handouts

	10A
	10 STEPS FOR CONFLICT RESOLUTON


Recognize you are in a conflict. Ask yourself…

1.
Who’s in the conflict?  

2.
What’s the conflict REALLY about?

Do you both want the same thing?  Do you have different needs?  Is there a misunderstanding?   Is it about pride?  Is it because someone feels hurt?

3.
At what stage is the conflict? 

Is it getting out of control?  Is it escalating?  Is it deescalating? Is it calming down?

4.
What’s the best thing to do at that stage?  

Is it a good time to walk away?  Is it a good time to ask for help?  Is it a good time to talk it out?  Is it a good time to make a deal or try to solve the problem? 

Respect yourself and other people

5.
Think about how you feel, and then take control of your feelings  

Try a taking a deep breath.  Try counting to 10.  Try doing a relaxation exercise.  Try writing about how you feel.  Try talking to someone

6.
Think about how the other person feels and why

7.
Communicate your feelings and needs  

Try active listening.  

Can you use an ‘I’ message? Try saying “I feel……...when you………..because…

I want/need you to…”

Can you try an “I see your point; can you see mine?”   Can you even try an “I’m sorry.”

Resolve

8.
Think about your choices and their consequences  

Try remembering the animals, which one do you think it might be best to act as?

Can you make a deal, can you compromise? 

Can someone else help you?  Can you tell a teacher?  Can you find a mediator?

Can you talk it out?  Can you walk away?

Can you try to solve the problem? Think about everybody’s needs and how to meet them.  Can you fin a win-win solution that makes everybody happy?

9.
Make choices

10.
If it doesn’t work try something different

REMEMBER: YOU CAN MAKE THINGS CHANGE!

	10B
	STEPS FOR HELPING OUT


Introduction 

1.
Ask the people arguing if they would like your help in solving the problem. 

Listening

1.
Ask the first person "What happened?" 

2.
Ask the first person “How do you feel?” 

3.
Ask the second person "What happened?"

4.
Ask the second person “How do you feel?” 

Looking for Solutions

1.
Ask everybody to pull back a minute.

2.
Ask the first person “What do you think the problem is?”

3.
Ask the second person “What do you think the problem is?”

4.
Ask the first person “What do you think of the other person’s way of seeing the problem?

5.
Ask the second person “What do you think of the other person’s way of seeing the problem?” 

6.
Ask everybody “Might we be able to agree on what the problem is, and then can we look together for a solution?"

7.
Help both people agree on what the problem is.

8.
Ask the first person “What could you have done differently?”

9.
Ask the second person “What could you have done differently?”

Finding Solutions 

1.
Ask the first person “What can you do here and now to help solve this problem?”

2.
Ask the second person “What can you do here and now to help solve this problem?” 

3.
Help both people find a solution they feel good about.

4.
Repeat the solution to both people and ask if each agrees.

Congratulate everybody!  
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STEPS�
�
��
Introduction: Instructors present through a brief, skeletal introduction. Explain briefly that the course is designed to teach students how to deal better with conflicts in their everyday lives. (If we know how to solve conflicts in our everyday lives, we’ll also know how to solve big conflicts and prevent wars.)�
�
��
Getting to know each other: Give out the name tags and go around the room asking each student to say their name, age and one other thing about themselves (what they like to do in their spare time, how many brothers and sisters they have, what languages they speak).�
�
��
Stereotypes: Focusing on one instructor at a time, ask the students to guess certain things about them such as where they are from, how old they are, and what they like to do in our spare time. �
�
��
After taking guesses, the instructors reveal the real answers. �
�
��
Discuss what has been learned from this exercise: it’s hard to really know someone by their appearances, you don’t really know someone or what they like until you have talked to them, etc.  Maybe write the word “stereotype” on the board and explain it and how it causes problems. �
�
 





��
STEPS�
�
��
A map of the school is displayed, featuring all the different areas of the school – gym, bathroom, cafeteria, parking lot, hallway, computer lab, stairs, bus stop.�
�
��
Ask students where on the map they think conflicts might happen. What type of conflicts might we find in each of the places and why might they happen in that particular location? �
�
��
Fill in the answers on the chart. Examples: Cafeteria: Pushing in line in the cafeteria, fighting over the last dessert, fighting over a seat �
�
��
Now look at the map of the world.  Ask if the kids know of any places in the world where there is war or where there has been war. �
�
��
Show that there are also areas where conflict is more likely than other places. 


(Examples: crowded areas, scarce resources – fighting over access to natural resources like oil or diamonds - Eastern Congo, Middle East) 


Try to find similarities between what the students considered relevant for conflicts in the school and what is relevant for conflicts in the world. The idea is to achieve a sense of empowerment and illustrate the importance of what children are being asked to study.�
�
�
Hand out peace journals/workbooks. Ask students to fill in the conflict chart and to write about one conflict over the week and bring it in to the next session �
�
 





��
STEPS�
�
��
Divide students into (up to six) groups. Give each group a different section of an enlarged picture and ask them to guess what the picture is. Encourage different opinions and allow each group to make a guess.�
�
��
Point out that it is difficult to say anything accurate based on so little information.�
�
��
Read (or have students read) the story. Discuss using the following questions:


Why was it difficult for each of the blind men to agree on what the elephant really was?


Why did their different perceptions lead to conflict? 


Are there any examples from your own life where a lack of information has led to conflict with your friends or family? 


What are some different ways of handled such conflicts?


�
�
��
NOTE: Teachers can also show students the elephant or a different picture with an overhead projector, so that only an intriguing part of the picture is revealed. Then ask them to write what they think the picture is about based only on the part that they see. Then ask them to share ideas. The picture can be revealed at that point or after a revealing other parts of the picture.  �
�
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STEPS�
�
��
Divide the class into groups and show each group the abstract picture(s).�
�
��
Ask each group to describe the picture(s) that they have seen and come to the realization that they have viewed the same picture differently.�
�
��
Discuss using the following questions:


Is there a conflict?


Sometimes the same thing can look very different to different people.


Is there a way round this dilemma? Hint that there is a clue in the first game we played (communication).


Add the third reason conflicts may happen on the board: “Misperception”


�
�
��
NOTE: If time is limited teachers may choose between this activity or the previous “Blind Men and the Elephant” story to illustrate the role that different perceptions can play in conflict.�
�
 





��
STEPS�
�
��
Make an arbitrary rule, like all redheads or left-handed students get all of the candy. Bring them to the front of the class and give all of the candy bars to them.�
�
��
Ask the class if they think that this is fair? Ask them if they think that this is the way the world works with some people born into more wealth than others?�
�
��
Ask the kids with the candy what they think they should do with the candy? Ask the kids without candy whether they want it and what they would think about doing to get it? Do they see how scarce resources become a source of conflict? �
�
��
Tell the kids with the candy that they will have to redistribute it to the group. Ask the class for the different ways that that could be done fairly. Get them to come up with the following equitable solutions:


Breaking the candy into equal pieces for the whole class


Having them work or compete to get it (merit)


Drawing lots, guessing numbers or some arbitrary determination


Ranking candy from most popular to least popular and distributing it in bigger and smaller pieces accordingly 


Distributing equal pieces and allowing everyone to trade to get their favorite kind


�
�
��
Discuss the different forms of equity and the ways in which each are fair and unfair as you go along. Be sure to note which outcomes are most satisfying for most people and which ones leave people disgruntled. Talk about how dissatisfied people could turn to aggression to get what they think is owed them.�
�
�
Ask whether they think the kids with the candy are entitled to bigger pieces than the ones they’re distributing it to because it is theirs? What is fair? Discuss how perception, entitlement and ownership play a role and how this relates to the real world.�
�
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STEPS�
�
��
Part 1: Explaining the escalator (minimum 20 minutes)


Explain that conflicts are likely to happen when different people have different needs or interests. It is necessary to realize that there are different stages of conflict in order to take different steps to resolve it.�
�
��
Explain “conflict” using an escalator.


A)  We become aware of a conflict when a “trigger” event makes the conflict visible. It might be necessary to give an example for a trigger. Ex. an exam is given before the announced date; class detention, etc.


B)  Introduce the term “escalate” by drawing an escalator on the board. Explain that after the conflict escalates, it can go either way - either towards resolution (down the escalator), or towards a "peak" (up the escalator) - getting more and more out of control.


�





Circle the top step “peak”, and present the following short lecture: The higher you go up on the escalator, the harder it is to come down. The top of any conflict escalator, the peak stage, is where the people in the conflict get into trouble, or walk away angry, or say they’ll never speak to each other again, or get violent. In an international conflict, the top of the escalator is where wars happen. Once you have reached the peak it is hard to reverse the conflict process. The peak stage can last long because each party believes that it is right and can win the conflict.


Eventually, people get tired of fighting—or at least one side gets tired of fighting— and their feelings start to wind down. (To give an example, illustrate a family dispute and how it will be viewed differently the next morning.) This phase is called the "de-escalation" phase. (Show gradually going down the escalator). This means they're starting to warm up to the idea of resolution. 


After this phase, conflicts usually come to a "resolution" and hopefully things go back to normal.


�
�
��
Part 2: Applying the escalator (30min)


Break up into groups, and hand out “The Big Betrayal,” “Missing the Mall,” and “The Three Dollar Dispute.”�
�
��
Ask different students to read lines from the skit out loud. Then ask them to identify each step of the escalator.�
�
��
The stories only go up to the peak phase. As the students to ad-lib the rest of the story in order to go back down the escalator towards de-escalation and resolution. �
�
6�
Discuss using the following questions:


Ask the students to discuss conflicts in their own lives. Go around the classroom asking for different examples of conflict, and ask them to define the triggers, peaks, etc.


Talk about what the students felt during the conflicts.


When you are in a conflict, how do feelings affect the way you behave?


How do feelings escalate if the conflict escalates?


�
�
7�
Introduce the concept of constructive and destructive conflict. Explain that sometimes conflict can be good, as long as it is not violent, and all parties listen and respect one another and their opinions.�
�
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STEPS�
�
��
Give students numbered sentences of two different stories (See attached) mixed up. Explain to children that there are two different stories.�
�
��
Ask the children to put the sentences under the right heading (story A or story B) and order them.�
�
��
One story has a positive resolution and the other one has a negative resolution. Ask the students to identify the trigger for each conflict and its escalation phase. Ask the children to give some possible reasons why one story ended constructively and the other did not.�
�
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STEPS�
�
��
Briefly introduce the movie and give an introduction to the plot.�
�
��
Play the pre-arranged section of the film, stopping at the depicted conflict’s peak.�
�
��
Call on students to present their own ideas of how the conflict should be resolved (to de-escalation).�
�
��
Resume the video clip and analyze the resolution presented in the movie, in comparison with the ideas presented in class and in comparison with what would deescalate and resolve the conflict�
�
 





��
Explain the purpose of the activity: We have just learned that words can sometimes be misleading in conflict situations. When presented with a conflict, we can feel many different emotions. Aside from anger, how can conflict make us feel?�
�
��
Ask for a volunteer to stand up and “act out” an emotion for the larger group. They are not permitted to speak. They must only use actions, body language, and facial expressions to convey the emotion.�
�
��
Once the group has successfully guessed the emotion, allow another student to act out another emotion.�
�
��
Discuss what was learned through this exercise.  Some possible questions for discussion are: How do emotions affect how we experience different situations? Are they always the same? How can they differ? Can they change?





Ask to students to analyze how they guessed the emotions. How did you know what the other students were trying to act out? What types of body language do we associate with anger, fear, sadness, etc.?





Emphasize that there are emotions that are specific to conflict situations (anger, fear, embarrassment, etc.), but that everyone interprets these feelings differently.�
�
��
Have the students share examples from their conflict journals and talk about the emotions that they felt during these conflicts.�
�
 





Causes of conflict: incomplete communication, inaccurate information, stress overload, different viewpoints, limited resources, unmet psychological needs.








Escalation: Every behavior in the conflict is either a step up or a step down the conflict escalator. Behavior that makes the conflict worse will take it another step up the escalator. Every step up the conflict escalator has feelings that go with it. As the conflict escalates, so do the feelings. The higher you go on the escalator, the harder it is to go down.





Define the problem: What does each person want and need?  Put on your POV glasses to describe the goals, perspectives, needs, and feelings of each person.





Ways of responding to conflict: avoider, compromiser, competitor, problem-solver, accommodator.








To resolve the conflict, try to be a problem-solver: Calm down; agree to work it out; use I-statements and share each others’ POV; solve the problem by brain-storming solutions and agreeing to one that is win-win for each person.





The boys responded very well to this exercise and actively participated in the discussions to dissect the various scenes of the film. (PeaceKidz 2005-2006)�
�
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